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IAPProVed School Pass Rates for EPPP , 
are 1.2 unaccredited schools in California that 

the BPPVE. Pursuant to AB400, the number 


that grant psychology degrees that allow 

to sit for the CAPsychology license cannot increase. 


2010 2009 	 2008 2007 2006 
City Total Total Total Total 	 Total 

Graduate institute los ~ 
Institute for Human Encinitas 2 1 1 1 1 0 3 2 1 3 0 3 1 1 

for Psychological Berkeley 0 0 0 1 1 0 1 0 1 1 0 1 2 1 

Center for Child

,,' los Angeles 0 0 0 1 0 1 0 0 0 0 0 0 0 0 

Studies 	 Petaluma 5 1 10 1 1 1 0 5 1 3 3 
Newport

University 	 6 1 5 3 0 3 1 0 1 3 1 2 2 0Beach 

School of 


Sacramento 	 2 7 5 3 2 12 8 8 3 5 8,.los Angeles 30 8 22 25 11 " 3. 15 21 10 11 3 1 

San Diego 1 0 1 2 0 2 1 0 1 1 1 0 0 0 

Beverly Hills 0 0 0 0 0 0 0 0 0 0 0 0 0 0 ,.Santa Ana 2. 6 18 27 8 21 3 18 13 5 8 	 2• 
Anaheim 6 2 11 2 5 1 7 3 3 0 

83% First Timers 
76% Overall 

College 
University for 
Studies 
A ,,_•• _ .... ____ • ••~, _ 

CA university for 
Studies 

College of Graduate 

National Pass Rate for EPPP 
"=5006 
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IApproved School Pass Rates for CP5E 

I 
[CUrrentlY there are J2 unaccredited schools in California that 
arc approved by the 8PPVE. Pursuant to A8400, the number 
of approved schools that grant psychology degrees that allow 

Igraduates to sit for the CAPsychology license cannot increase. 

I 
2010 2009 2008 2007 2006 

ISChOOI City Total Total Total Total Total 
AI!2Jicants Pass Fail Ae.e.liccmts Pass Fall Ae2,licants Pass Fail Ae2,licants Pass Fail Applicants Pass Fail 

ICA Graduate institute Los Angeles 24 24 0 28 21 7 10 10 0 23 12 11 6 5 1
CA Institute for Human Encinitas 3 1 2 3 3 0 2 0 2 1 0 1 0 0 0Science 
Center for Psychological 

Beric:eley 0 0 0 1 1 0 0 0 0 1 1 0 1 1 0Studies 
Graduate Center for Child 
Development and Los Angeles 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
Psychotherapy 
Institute of Imaginal Studies Petaluma 4 3 1 6 0 4 3 1 5 4 1 1 1 0•


Newport
Newport University 0 0 0 0 0 0 0 0 0 1 1 0 0 0 0

Beach 
ProfesSional School of 

Sacramento 1 1 0 7 6 1 7 3 4 7 5 2 1 0 1Psychology 
Ryokan College Los Angeles 2 2 0 23 16 7 15 10 5 12 8 4 6 0•
San Diego University for 

San Diego 0 0 0 0 0 0 0 0 0 2 2 0 0 0 0
integrative Studies 

Southern CA Psychoanalytic 


Beverly Hills 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0Institute 
Southern CA university for 

Santa Ana 7 2 7 2 6 3 3 4 4 0 0 0 0Professional Studies 
Trinity College of Graduate 

Anaheim 5 3 2 2 1 1 5 3 2 4 1 3 2 2 0Studies 
TOTAL 48 41 7 7. 61 18 58 32 2. 60 38 22 17 15 2 
PERCENT 85 15 77 23 55 45 63 37 88 12 



Specific National (US only) Standards Accreditation Summary 
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Alabama 
Alaska 
Arizona 
Arkansas 

California 

Colorado 
onnecticut 

Delawar-e 

District ofCoJumbia 

Florida 
Geor~ia 

Hawaii 

Idaho 
Illinois 
Indiana 

Iowa 
Kansas 
Kentuc"jZ; 

Louisiana 

Maine 
M~land 
Massachusetts 
Michigan 

Minnesota 
Mississ~ 
Missouri 

Montana 
Nebraska 
Nevada 

New Ha;;;;hire 
New Jersev 

New Mexico 
New York 

North Carolina 
North Dakota 



Specific National (US only) S[andards Accreditation Summary 

Jursidiction Regional APA Designated/APA Designated Other 
Ohio X 

Oklahoma X , 
Or~on X iPennsylvania X 

Puerto Rico 
Rhode Island x ! -I 

X 

South Carolina X 
, 1South Dakou X 

-I X 
-

ITennessee ,- I - I. 
'Texas X I 

i , I i . 
Utah X ,I 1 I ! 
Vermont X i- j • I 

,Virgin Islands X roo, [ - i 
Virginia X I j i 

X - " -. i , - j
Washin~ton 

·1
XIW~st Vi~ginia I_ -- ~--~.~ 1 - -- I 1 
X I, iWlsconsm -, I - i Wyoming X . ~I - - - !_ 

-- ! - I • , j
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Emil Rodolfa, Ph.D. 
Chair, California Board of Psychology 
Re: CA Accredited Schools 

Dear Emil: 

In 1989 the National Register wrote a letter in support of legislation requiring all 
California schools to be regionally accredited in order to graduate license-eligible 
students. Although that bill was approved by the State Assembly, it was later amended 
in the State Senate and eventually returned to the Assembly for reconciliation in August 
2000. The result was an amended bill which, through a grandparenting provision, 
allowed and still allows graduates from unaccredited CA-based schools to qualify for 
licensure in California. That bill, AB400, did pass. 

The letter that we sent in support of requiring regional accreditation is attached to the 
email, and was printed in the January 1999 issue of the California Psychologist. None of 
the facts presented then have changed. Regional accreditation is a minimum and 
necessary standard for an educational institution to offer educational programs. 

However, regional accreditation of an institution is not sufficient to define an acceptable 
doctoral program in psychology. In the United States there are two mechanisms for 
evaluating doctoral programs: Accreditation by the Committee on Accreditation (COA) 
and Designation by the ASPPB/National Register Designation Project. These bodies are 
a valuable resource to state boards and credentialing organizations in their evaluation of 
applicants for licensure. 

With regard to the evaluation of CA licensed psychologists who apply for credentialing 
by the National Register, the minimum requirement is that the doctoral program is eOA 
accredited, CPA accredited or ASPPB/National Register Designated at the time of the 
applicant's graduation. (Foreign applicants are evaluated to determine if their program · 
meets the designation criteria .) Thus no graduate of a CA state accredited school is 
eligible for credentialing by the National Register. By now most graduates have learned 
that they are not eligible, although a few apply anyway. (It is not clear to me when they 
learn the restrictiveness that results from enrollment in these programs.) As is obvious, 
none have been approved for National Register credentialing. 

In addition, supervision during the internship or in the postdoctoral year must also be 
from a psychologist who graduated from an approved program, as described above. 
Thus, students from acceptable programs must be careful not to be supervised by a 
psychologist who graduated from one of the state accredited schools. The National 
Register has to obtain degree information on each CA licensed psychologist to 
determine ifthe psychologist graduated from a regionally accredited institution. See 
attached article written for APPIC on internship pitfalls (although this standard also 
applies to the postdoctoral year) . 



Finally, there is another limitation on these licensed psychologists: they have no 
licensure mobility. Because they have not completed an approved program, they must 
remain in CA if they wish to continue to practice as a psychologist. It is possible that a 
few have slipped through the cracks in other states, simply because the state board 
might not have checked the yearly publication of accredited institutions nor been aware 
that the category of CA State Accredited Programs did exist, but virtually all of these 
graduates are restricted to practice in CA. 

The most troubling aspect is that these CA state accredited schools are not always 
forthcoming with prospective students about the limitations which will be place upon 
their careers. I do not know the costs of enrolling in these programs but it is a shame 
that some students pay significant tuition to these institutions for an education that 
does not meet national standards. I believe it would be fairer to students to only permit 
enrollment in institutions with regional accreditation, given that they are more 
vulnerable to making decisions now that may limit them in the future. 

Thank you for this opportunity to comment on this issue. I hope that CA revisits this and 
is successful in passing the bill originally introduced in 1989. As is obvious from the exam 
data the programs are not going away. In the meantime CA consumers are being treated 
by psychologists who do not meet licensure standards in any other state. 

Sincerely, 

Judy Hall 

Judy E. Hall, Ph.D. 
Executive Officer, National Register of Health Service Providers in Psychology 
1120 G St NW, Washington DC 20005 
www."ational register.org 
www.findapsvchalogist.org 
Z02-783-7663 p 

202-347-0550 f 

Learn more about our mission, values, and activities at 
www.nationalregister.org/aboutNR.html 

www.nationalregister.org/aboutNR.html
http:www.findapsvchalogist.org
http:www."ationalregister.org


Implications Of California's Failure To Adopt 
The National Standard In Psychology Training 
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mCflI :lIld I'cgulatwn of (·du(';'lll(Jf}.:li :I!llld.ud~ L'j Ihc n·sl'llllt.i, 
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California Vs. New York State Approved 
Programs 

The N;ttloni\IIH':gistc .. ·~ pdmary (."onl:~· rn Is nHi Ihal 
C.IHfllrniO! hilS ..;t.anJ~nls Iht c'I.·,lIuMing .wJ "n':.c!l' lI l1~ 

~dUl.:.l!lol!al inni! ulions, hut r~thcr th~llt 1I;,~ s\.lIIdards th.u 
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t,1Iiou . In cfln! ra;l. Jh..: Slate o f' N~w Yurk hil~ Its uwn "yst.,m 

01 ;IPI'IO"i:l1: dOl~{C!m! progranls in psychC>!O.!:l" As th~ New 
Y<>rk Stall' Ro.lrd or 1I1:C.r. rllS Is ,HI appmved ;tCI:n-dl1ll1g hody 
1lI1,!t'r lite 1}1I11"I..,j Stille$ Offh:~ of EduC::oIlion, tJl isr ccogllit lOIi 
..:;u: SIIII.~ljt\lte lor TCgional .,c~""J"cd lt.ation (('.g .• Rockcfcll('( 
Un!vcrsiLyj. Howrvcr, 'In "il (lLher I I1Slilnl'~ Ihe uetlrc(" 
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ogy.m:i che eduC',uion.ll lnstitu tion ill which it W,]S housed. 
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III~(. 

Conclusion 
I II hgh! of t ht' n:aSIIIIS ':t.;mlUarh:~d ahoVl:, UlI: Nilt!uual 

RCJ:: i ~te: lilToogly 511PPOIIS the (',llifonlu -Psycholo,l:Jcal 
A5f(ldllllon'~ n1IH'C tIlw~rd n:ghm~1 ar.nc:.dl la ll(ln AS the 
IIllnlmum traltling s12m!.!.l'd for psycholug)' Ikcl1$tl rc: In 

Callforll.ii1\jf 

Ih~ Hull is./h.: B,Tt'Cutit,~ 0fflc~r uf (h i: N(JriolUJi Rtgl.\tcf' ,,! 
Hl:alt}, S~I'l1i(t Prrll'iders in Psycholog)!. 
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.'f. PERFECfIONISM AND PERFORMANCB 
Jamc. E.Ik..'lI, Ph.D.• Tr..lnlli/{ An"~YII. LAfSPS 

y, HATRED TOWARDS THE THERAPIST: 
BEYOND NEGATIVE TRANSFERENCE 

SlIndr" H. Fu~":,, Ph.D., 
Scnior Cflnk;al AI.coch"t'. l.-4fSPS 

,', . INFANCY AND CHILDHOOD I, 
THEORY AND TREATMENT 

JI::I';';' I..<-:hm"'n. M.S.W,. AI#<J(:,;,'cMcmhcr, LAISPS 
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Pitfalls in Internship Selection 

Now that the 2009 match date for internships is in the past, the majority of applicants for internships 

can catch their breath. Others less fortunate must submit their qualifications to the clearinghouse and 
look for other ways to find a suitable internship training experience to complete their doctoral training . 
Those who have not matched have options, and most will find suitable training sites. However, they 
must be careful in their decision making. These future professionals must understand that the 

consequences of their choices may not arise until they complete licensure and credentialing applications 
several years after the completion of the internship. Those involved in supervising these future 
professionals have a tremendous responsibility as well. 

When I worked in a large internship site early in my career, I did not know that much about internship 
training and how it related to standards for licensure and credentialing. I have a different perspective 
now based upon years of evaluating the internship training programs submitted by applicants for 

licensure (a total of 16 years in two different states) and for credentialing purposes at the National 
Register of Health Service Providers in Psychology where I have been Executive Officer for 19 years. I 
have seen many times what can happen when a doctoral student feels, understandably, enormous 

pressure to locate an internship site. Shortcuts are taken. Often the doctoral student is least qualified to 
anticipate some of the pitfalls, and that is why th is article is oriented towards those who provide 

internship training, those who select training sites for internship, and those who evaluate internship 
training. 

Quality Assurance In Internship Training 

Doctoral students need to be aware of the types of review mechanisms for internship tra ining. They 
know about APA/CPA accredited internships but may be less familiar with APPIC internships and how 

they differ from APA/CPA accredited sites. The majority of students will know very little about CAPIC 
listed internships, and their characteristics. 

Students are often concerned about the risks of not completing an APA/CPA accredited internship. The 
importance of having an APA accredited internship is one of the most frequent questions I get from 
students and f rom applicants for the National Register HSPP credential. I generally start by stating that 
an APA accredited internship and an APA accredited doctoral program are required for graduates 
seeking employment in the VA. However, neither is universally required for licensure, credentialing, and 

other types of employment. Many state boards have adopted the National Register internship criteria 
into their regulations. Other board may require APA accredited or the equiva lent and then use the 

Nationa l Registe r criteria to determine equivalence. 

What are the most common Internship problems? 

1. 	 Supervisor is licensed as a psychologist, but not at the doctoral level . 
2. 	 Supervisor has a doctoral degree in psychology, but the degree is not f rom a regionally 


accredited institution. 

3. 	 Supervisor has a doctoral degree in psychology from a program that is neither APA/CPA 


accredited nor ASPPB/National Register Designated. 

4. 	 Fewer than two psychologists serve as supervisors. 
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5. Fewer than two interns are training at the site. 

Origination of the Criteria for Evaluation of Internship Training 

The current internship criteria developed by the National Register grew out of the reviewers' experience 
in reviewing large number of applicants (12,000+) during the National Register's grandpa renting period 

(1974-1978). AI Wellner, Ph.D., found ing Executive Officer of the National Register, was also chair of the 
APA Committee on Accreditation during 1974-1979. He and Carl Zimet, Ph.D., Chair of the National 
Register at that time, suggested to APIC (APPle'S name at that time) that APrc adopt the same criteria to 

strengthen both organizations effort to identify proper internship training. These events help explain 
why the criteria adopted at that t ime by APA, APPIC and the National Register were so simila r (Ron Kurz, 
personal communication, 9/21/93). Although modified independently over the years and with greater 
detail by APA and APPIC, the three sets of criteria remain very similar. The main difference among the 
three is that the National Register allows for the internship to occur after the complet ion of the doctora l 
degree. For t he National Register criteria, go to http://www.nationalregister.orglinternship.pdf. (See 
recommended web pages at the end of this article for APPIC and APA criteria) 

These criteria were adopted by licensure boards to determine standards for an acceptable internship. 
Over time small but significant differences in licensing requirements for internship evolved. just as they 
did for doctoral degrees. Having completed an APA approved internship usually clears all hurdles at the 
state and national level. However, if the internship is not APA accredited, licensing boards and 
credentialing organizations examine the characteristics of the internship. In that instance differential 
outcomes may highlight problems in implementation of the training experience. Some of the examples 
below may be typical outcomes of the evaluation by a state licensing board or national credentialing 
organization. 

The First Oear Applicant Letter 

Dear Applicant: 

After a careful review of your application, Internship Confirmation Form. Internship Guidelines 
Compliance Worksheet, and an additional written explanation received from Dr. X, it appears 
that the internship program you completed does not meet the Guidelines for Defining an 
Internship or Organized Health Service Training Program in Psychology. 

Next are the several reasons that may be given. let's examine those pitfalls. 

Pitfall 1: Supervisor is licensed as a psychologist but not on the basis of a doctoral degree in 
psychology. 

One criterion addresses the qualifications of the internship supervisors. licensure is requ ired for at least 
one of the two required supervisors. For the National Register and many licensing boards, it is 
insufficient if the supervisor's license was based upon a master's degree in psychology. For t he two 
individuals w ho are face to face supervisors and who certify to the credentialing authority the 
satisfaction of the internsh ip by the applicant, their degrees should be a doctoral degree in psychology. 
Many licensing boards also want fa ce-to-face supervision provided by psychologists who meet the 
doctoral standard. Not having doctoral level supervisors may also pose a problem for psychologists 
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seeking participation in healthcare plans and may be an issue for those seeking expedited mobility. This 
does not mean that those supervisors may not be competent in supervision; they could serve as 
adjunctive but not as primary supervisors. 

Pitfall 2: Supervisor is licensed as a Psychologist on the basis of a doctoral degree but not from an 
institution that is regionally accredited or from a program that is approved by a credible quality 
assurance mechanism (APA!CPA Accredited Program or ASPPB/National Register Designated 


Program). 


This is a variation of the first pitfall but in this instance the supervisor's doctoral degree may cause the 


problem. It is not clear the degree to which accrediting bodies, APPle, or CAPle look beyond the 

supervisor's license and actually examine the origin of the doctoral degrees. The criteria often do not 

address this issue, and state licensing and national credentialing requirements vary. For example, in CA 

licensure applicants from state approved schools will now be evaluated on a case-by-case basis to 


determine whether the degree meets the statutory educational requ irement for admission to the CA 

licensing examination. These are programs which are housed in institutions which are not accredited by 

one of the regional accrediting bodies approved by the US Department of Education. Thus, knowing that 

a person is a licensed psychologist in CA does not tell us that the licensee has a docto ral degree which 

would meet standards for licensure in other jurisdictions or for credentialing by national organizations. If 


that licensed psychologists starts supervising doctoral students, he/she may unwittingly be creating a 


future licensing roadblock for the student. 


Supervisors who completed a doctoral program in a program which is neither accredited nor designated, 


even though housed in a regionally accredited institution, do not qualify as acceptable supervisors for 

the National Register (A list of eligible programs is available at 

www.nationalregister.org/designate.html. ) 


A suggested approach to solving this problem is to request a CV from the supervisor and verify that 

degree from a recognized source such as the National Register, which has on file transcripts of more 

than 25,000 psychologists . The APA Membership Office or the state board may also be able to verify 


doctora l degree program, institution, and year of graduation. 


All this goes to the issue that licensure is insufficient to qualify someone as a supervisor. It is important 


for interns to carefully qualify their supervisors in advance. 


Pitfall 3: Remember the Twos: Two psychologists. two Interns and two supervision hours face to face 


The Second Dear Applicant letter 


The internship crite ria specify that there must be two or more psychologists on the staff as 
supervisors, at least one of whom was actively licensed as a psychologist by the State Board of 
Examiners in Psychology. According to your supervisor, he was the only psychologist on staff. 
There was a second psychologist on staff as a supervisor, but she was there for only two weeks 
of your training. The drug and alcoho l licensed counselor who provided supervision does not 

fulfill the requirement of having two psychologist supervisors. Apparently there were no 
arrangements made by the internship to bring in a second acceptable supervising psychologist 
when the second psychologist left. 
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A Third Dear Applicant letter 

The internship criteria specify that there must be a minimum of two interns at the site during 

the applicant's tra ining period. The requirement of two interns makes it appear that there is the 
potential for a training environment. From the information we received, it was confjrmed that 
you were the only doctoral level psychology intern on site from 09/01/2005 to 08/31/2006. 
Although your supervisor indicated that you had meetings with doctoral externs and psychology 
associates periodically, that does not substant iate that an internsh ip level training environme nt 
was maintained by the internship program. In add ition, participating in profess ional training and 
in-service training with staff or professionals in training for other professions does not 
demonstrate that you interacted with and affected a collegial relationship with other individuals 
going through doctoral level training in psychology on a regu larly scheduled basis. 

Or another version of this situation can be described as follows: 

The internship criteria specify that there must be a minimum of two interns at the site during 

the applicant's t raining period. The requirement of two interns makes it d ear that there is the 
potential for a tra ining environment. From the information we received, it was confirmed that 
you were the only doctoral level psychology intern on site from 09/01/2000 to 08/31/2001. Dr. 

X ind icated that the program was unable to physica lly house and fund no more than one intern, 
and that although there were other training programs in the area, he said she could not arrange 

joint activities due to scheduling conflicts. Although Dr. X encouraged you to " seek creative ways 
of connecting with others" because she "va lued and understood the loss of co llegia l contact" 
you would experience, it does not substantiate that a training envi ronment was maintained by 

the internship program. In addition, parti cipating in a conference where you met with other 
interns, and occasionally corresponding with local interns via email or phone does not 
demonstrate that you interacted with and affected a collegial relationship with other individuals 
going through doctoral level training on a regularly scheduled basis. There are several APPIC 
member and APA accredited psychology internship programs in that city which could have 
provided opportunities for meaningful interaction, support, and socialization with other interns. 

Accommodat ions should have been made in advance to ensure that the train ing needs of the 
intern took precedence over service requirements for the counseling center. 

The solutions to these internship problems lie in the execution of the criteria. In the first instance, the 

internship director should have made immediate plans to bring in another qualified supervisor, signed a 
contract with t hat person, and notified the interns so that the ir internship would later qualify. This 
would be the basis for the letter that would accompany the internship confirmation form to t he state 
board or the credential ing body of the special circumstances for that year. Sim ilarly with the last two 
examples, it would appear that the experience was really more like that of an employee and that 
creating a tra in ing envi ronment was really not the foremost consideration. Unfortunately, interns may 
not appreciate these necessities but they are the ones held accountable. 

Pitfall 4: Good Intentions: bad implementation 

The National Register and most st ate licensure boards ask if the internship was APA approved at the 
t ime of the applicant's training. If the answer is no, the next question is if the internship was APPIC l isted 

at the time. Failing to be APPle listed typically means that the internship must be indiVidually examined 
to determine if the internship meet s the 12 widely accepted criteria. 
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It is not infrequent that in response to a question about whether the internship meets APPle standards, 

the internship supervisor states that "the program was designed to follow APPle guidelines." However, 

by examining the history of the internship in the APPle Directory over the years, it was determined that 

the internship did not qualify until many years later for APPle approval (and may not have even applied 

until many years later). As a result, at the time this individual was admitted, the internship may not have 

met criteria. 

How is this assessed by the National Register and licensing boards? First, for any internship that is not 

accredited or APPle listed, a copy of the internship brochure from that time period is generally 
requested . Invariably, the internship director sends a copy of the current brochure, if that even exists, 
stating that no copies of the brochure from 19XX exist. This has happened so frequently that at the 

National Register we now routinely ask that the internship director complete a form and describe in 

their own words how the internship met each of the 12 criteria at the time the applicant was in training. 

We have found that to be more helpful than simply relying on a brochure because the content and 

quality of the brochures vary tremendously. 

Internships listed by CAPIC present a special challenge (www.capic.net). Most internships submitted as 

part of an application for the National Register credential are APA accredited or APPIC listed. Only a few 

are CAPIC listed. It is the latter group that is less well known especially outside of CA. In addition to the 

unfamiliarity, most of the CAPIC listed internships are half time and many do not fund interns, thus the 

intern may have difficulty getting licensed in states if unpaid internships are unacceptable. According to 

the survey results of students published in the APPIC Newsletter in November 2008, 19% of Ph.D. 
programs and 45% of Psy.D. programs would allow students to apply for an unfunded internsh ip. Even 

so, lack of intern funding now makes internships ineligible to qualify for APPlC listing. 

While half time internships pose no problem, it is important that the two half t ime internships be part of 

an organized sequence o f tra in ing for the future psychologist. Often the search for qualified internships 

in today's competitive environment drives the applicant to find any internship. Thus, for CAPIC 

internships or for internships that existed prior to APPIC approval, the completion of the internship form 

is an essential part of the quality assurance review by the National Register. For some individuals the 

half time internships are essentia l to their life style and education sequence. Second ly, with the 

competition for internship training it is important that internships have an opportunity to demonstrate 

whether they meet standards. 

Thus, I was surprised to hear from a doctoral student at one of my recent presentations on credentialing 

and licensure that her doctoral program supervisor suggested that she should not pursue a CAPlC listed 
internship. I would not feel comfortable making that statement myself. I think it is a criterion based and 

empirical issue state by state and organization by organization. It is a different issue if the doctoral 
program requires an APA approved or APPIC list ing internship. 

Finally there is another category of internships which occasiona lly are presented for licensure or 

credentialing purposes: internships that are created to fill a need for a particular student. These are the 

most dangerous from the perspective of satisfying the professional goals of the student. Urgency may 

trump qualified training. Creating an internship out of a work setting is often unsuccessful. In the first 
pl ace there is the requirement for two interns in training at the same time. That means recruiting 

another individual for training purposes. Secondly, converting an employee into an intern means that 

the need for the training environment supersedes service needs. This is not to say that service needs are 
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not important but balance must be achieved. In this situation a contract is essential to protecting the 
student and making clear the characteristics of a training site. In most instances it will be necessary for 
the former employee to be assigned to a different location with new supervisors if the employment 
setting is serious about creating a training environment. It can be done. It just has to be carefully 
implemented. 

International training sites 

In the past five years or so I have seen increasing interest from doctoral students in obtaining experience 
working in fore ign countries. Many of these students would like to complete an internship abroad. Even 

though internship training in some countries may not be as developed as our criterion-based system in 
the US and Canada, students should find out in advance if the experience would count for US licensure. 
One barrier is the qualifications of the supervisors. Is there governmental licensure in that country, and 
if so, is the license based upon a requirement of having a doctoral degree in psychology? Often the 
answer to both questions is no. If licensure exists it is typically at the master's level in psychology. 
Finally, training in some European countries may be available only in psychotherapy training institutes as 

opposed to hea lth service delivery systems. Unlike the US, some countries have two recognition systems 
or approaches to psychologists, one of which is as a psychotherapist. For these many other reasons 
related to structural barriers (work permits) and cultural barriers (language and culture) it is a challenge 

for US trained student s. I am willing to try to advise these students if they are interested, Simply suggest 
that they email me at judy@nationalregister.org 

What eQuid be done by internship directors to solve some of these problems? 
1. 	 Certify Internship for all Interns at the t ime of Completion: 

Internship directors should complete and sign the NR Internship Confirmation Form for each 
intern at the end of the year and then submit a copy to the National Register credentials bank. 
The National Register wi ll serve as a bank for those forms until they are reviewed formally at the 
request of the applicant at the time of credentialing. At the same time supervisors should keep a 
copy and give a copy to t he intern . Attach a copy of the brochure for that year to the form that 

you keep and be certain that the internship brochure is dated. Then at the time the intern 
applies for a license you will have in your files a contemporaneously completed form which 
attests to satisfactory completion of an internship. The internship form is available online at 
www.nationalregister.org!internshtp.pdf 

2. 	 Bank Official Descriptions of Internship: 

Keep copies of dated internship brochures and descriptions, especially when the program is not 
APA accredited or APPIC ICAPIC listed for each year that the internship is in existence. Keep a 
list of the names in the internship class by year. This contemporaneous information is typically 
needed when former interns apply for licensure and the National Register HSPP credential . As 
both applications typically occur several years after the completion of the internship, each 

year's description or contract with the student is critical to have on file and dated. 
3. 	 Determine that Supervisors at the Internship Site Meet Professional Standards: 

At the time that the supervisor is chosen to be part of the internship staff, obtain accurate and 
verified information on education and training and licensure. Then keep dated copies of CVs on 

file. When former interns apply for NR, licensure, or other credent ial, the credentia ls of the 
supervisors may be questioned. Be certain that doctoral degree institution, program completed 
and date of degree are provided in response to questions about the credentials of the internship 
staff. As indicated previously, hiring supervisors who have completed a doctoral program from 
an institution that is regionally accredited but not APA Accredited or ASPPB/Nationa l Register 
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Designated may not be sufficient to meet standards for the profession. The degree must be 
from a program that is accredited, designated or determined by a credible authority to be the 

equivalent. For instance, for credentialing by the National Register, state accreditation of an 
institution/program is insufficient to qualify a person as an acceptable supervisor, even if the 
supervisor is licensed as a psychologist. To do so would mean that a standard for supervisors is 
lower than what is expected for applicants for credentialing by the National Register. 

Other Resources 

http;l!www.apa.org/ed/accreditation/qrglnterns.html 
http://www.appic.orglabout/231aboutpoliclesandproceduresinternship.html 

About the Author 
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For more information on the National Register, see www.nationalregister.org. 
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Hi Emil: 

Here Is the chart I spoke with you about. There are only 2 jurisdictions (CA and Puerto Rico) 

who do not require at least regional accreditation. 

All of the jurisdictions that require APA/CPA/Jolnt Des. obviously also require regional 

accreditation. 


Good luck 


carol 



On Nov 1, 2011, at 7:05 AM, Paszkiewicz, Wendy wrote: 

November 1,2011 
Drs. Rodolfa and Kahane 
I am writing in response to your request for information about California Approved 
Schools and their ability to become a member ofNCSPP. NCSPP does not have a 
formal policy about state approval in the absence of regional accreditation. We do, 
however, have membership categories and regional accreditation is required for both 
classes of membership within NCSPP. 
In order to be eligible for full membership in NCSPP a doctoral level program in 

psychology must be accredited by the American Psychological Association, and thus 
needs to be regionally accredited. Associate members include programs within an institution 
with either provisional or full accreditation by a regional accrediting body recognized by the 
United States Department of Education. Such programs must offer doctoral training in 
professional psychology but need not be accredited. Programs are not eligible for 
associate or full membership with state approval only. 
We believe it is essential for all NCSPP members to have regional accreditation for the 
purposes of quality assurance and institutional and program improvement. It is also our 
beliefthat specialized accreditation, such as APA-accreditation, is valued and we 
encourage and provide mentoring to our Associate member programs to seek this status. 
Sincerely, 

Wendy B. Paszkiewicz, PsyD 

President, NCSPP 

Wendy Paszkiewicz, PsyD 
Adler School of Professional Psychology 
Associate Vice President of Academic Affairs 
President, National Council of Schools and Programs in Professional Psychology 
17 N. Dearborn 
Chicago, IL 60602 
312-662-4211 



AMERICAN 

PSYCHOLOGICAL 

ASSOCIATION 

Education Directorate 

November 2, 2011 

Emil Rodolfa, Ph.D. 

Chair, BOP Credentials Committee Board of Psychology 


Robert Kahane, Vice President, 

Slale of California Board of Psychology Executive Officer 


Dear Dr. RadolJa and Me. Kahane, 

'111ank you for your query regard ing accredi tation of programs in psychology by the American 
psychological Association (APA) Commission on Accred itation (CoA) and the requirement for 
accreditation that programs seeking accred itation are part of regionalJy accredited institutions. 

Quality contro l in higher education in the United Slates has been conducted by a system afpccr 
review by accredi ting bodies rather than by a federal agency. A system of federal and non
federal recognition bodies is in place to recognize those accrediting bodies that follow 
appropriate policies and procedures to ensure continued quality and stability of the higher 
education enterprise. Both groups recognize three basic types of accrediting bodies:; national, 
regional; and speciali zed and professional accrediting bodies. 

In the Un ited States, the role of the federal government in higher education has by design been 
limited to funding for educational opportunities. The United States Department of Education 
follows the law and concomitant regulations regarding the recognition of peer review agencies 
that are "reli able authorities regarding the quality of education or training offered by the 
institutions or programs they accredit" under the Higher Education Act which was revised in 
August 2008 in the Higher Education Opportunity Act. The regulations call for adherence to a 
series of regulations regarding standards and procedures in place for the purposes of recognition 
at both the institutional level (for regional and national accreditation) and at the programmatic 
level (for agencies such as the APA-CoA). These standards include: standards for accreditation; 
info rmation about the consistency of decisions regarding accreditation, how institutions and 
programs arc consistently monitored regarding thei r quality; student learning outcomes 
including graduation and licensure rates; and how accreditation standards arc enforced and 
reviewed. The regulations also include a review of pol icies and procedures_including: review of 
changes in the institutions/program; policies regarding the review process and due process; 
notification of the pUblic. Institutional accreditors (regional and national accrediting bodies) also 
must address the fiscal viabi lity of institutions since the accrcditors serve as Title IV gatekeepers 
of federal fu nds. 
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The Iloll-federal recognition body, the Council of Higher Education Accreditation or CHEA, also 
has standards for the recognition of accredit ing bodies. One major difference between the two 
recognition bodies is that there are no links to federal funding involved in CHEA recognition and 
CHEA is limited to accreditation of agencies reviewing degree-granting institutions and 
programs. 

One major diffe rence among these accrediting bodies includes different scopes in terms of what 
the "unit of analysis" is that is undergoing quality review. In the case of regional and most 
national accreditors ), the unit of analysis is the entire institution seeking accreditation. For most 
of the professional accreditation agencies, such as the APA-CoA, it is the particular program 
itselF that is being reviewed for the purposes of quality assurance. Thus, the six regional 
accrediting bodies focus 0 11 institutions granting undergraduate and post graduate degrees, the 
CoA looks solely at the quality of programs providing advanced education and training in 
professional psychology. The APA CoA is the only accreditor recognized by both the 
Department of Education and the Counci l of Higher Education Accreditation to provide 
accreditation of programs in professional psychology. 

The APA CoA rel ics on regional institutional accreditation fhr a vari ety ofjudgments including 
the stabil ity of the overal l inst itution and other institutional resources such as access to library 
materials, student services, financial aid services. and broader faculty policies and procedures 
that meet standards fo r higher educat ion. With recent regulations such as the federal definition of 
a credit hour. the APA-CoA also relies on the review of regional accred iting bodies. 

With respect to APA membershi p, it is important to note that many psychologists are trained in 
areas (e.g., social psychology, cognitive psychology) that do not prepare them to enter 
professionaJ practice. Those programs are not eligible for APA accreditation, thus the re liance 
on regional accreditation as a criteria for APA membership. 

Sincerely 

/ /Coy~ 
Cynthia D. Belar, Ph.D., AIlP!', 
Executive Director. Education Directorate 
American Psychological Association 



Dear Dr. Rodolfa and Mr. Kahane: 

I will gladly respond to your inquiry, as this is an issue that I have found poses 
difficulties for some individuals who seek to advance their career as a psychologist by 
either becoming board celt ified through the American Board of Professional Psychology 
(ASPP) and/or becoming licensed in another jUlisdiction. 
It has long been a requirement of ABPP, as well as many other psychology organizations 
and jurisdictions, that an individual must graduate from a doctoral degree program in an 
institution that has at least been accredited by a regional accrediting body (e.g. , the 
Western Association of Schools and Colleges or similar). It is generall y preferable that 
the de{,Jfee program be accred ited by the American Psychological Association (APA) or 
an ASPPBINR designated program (and for those programs accredited/designated, 
regional accreditation of the degree granting institution is a requirement). ABPP expects 
the candidate's doctoraitraining to meet a minimum standard of rigor as well as include 
training in the foundational areas of psychology through a relatively standard course of 
study. Regional accreditation has been the minimum level acceptable for an institution; 
regional accreditation of the institution helps assure credentialingllicensing boards that 
the institution has met standards that the psychology education profession has deemed 
acceptable for minimal requirements for education - it should be noted that regional 
accreditation in and of itself does not apply to the education degree program, per se, but 
rather to the institution. Further review of the graduate program from which an 
individual has !,Jfaduated is also a requirement for ABPP, and for many jurisdictions. 

It has been my experience that many students appear to not understand the implications 
of graduating from a program at an institution that is not, at a minimum, regionally 
accredited. Further, many such applicants from California state approved programs often 
seem to be of the impression that the doctoral degree program from which thcy graduated 
is acceptable for ABPP Certification and/or li censure in other jurisdictions because thcy 
have been led to believe that the program was " in the process of applying" for APA 
accreditation, or they simply did not realize that most jurisdictions would require that the 
degrec be from a regionally accredited institution in ordcr to be license~el i giblc . They are 
often sorely di sappointed and, at times, outright angry that they did not know this or were 
"misled" by the degree granting institution. 
All of this impacts protection of the consumer of psychological services. Professional 
psychology has established minimal entty expectations that include regional 
accreditation. The emphasis here is .on minimal ; essentially, there is a consensus that 
residency in the program is also a significant requirement (in other words, regional 
accreditation of distance learning program may not meet the cun'ent professional 
expectations). To have institutions that are not accredited accepted by a state li censing 
board leads to licensing individuals in one state who wi ll very likely not be eligible for 
licensure in any othcr jurisdiction. Thus, this situation results in one state detennining 
that eligibility for Iiccnsure is acceptable below the standard widely accepted within our 
profession. 

Why the Califomia Board of Psychology would feel that its constituents do not deserve 
the same minimal standards expected nationally within the profess ion of psychology is 



difficult to comprehend. I suspect that in its efforts to protect the citizens of the State of 
California, the legislature, and the Board ofPsychoJogy, would want to at least meet, if 
not exceed, those minimal standards that have been accepted widely within the profession 
of psychology. 

David R. Cox, PhD, ABPP 
Executive Officer 
American Board of Professional Psychology 

600 Market St reet, Suite 300 
Chape l Hill, North Caro lina 27516 

1919)537-8031 
1919)537-8034 If,,) 
drcox@abpp. org 
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	Emil Rodolfa, Ph.D. 
	Chair, California Board of Psychology 
	Re: CA Accredited Schools 
	Dear Emil: 
	In 1989 the National Register wrote a letter in support of legislation requiring all 
	California schools to be regionally accredited in order to graduate license-eligible 
	students. Although that bill was approved by the State Assembly, it was later amended 
	in the State Senate and eventually returned to the Assembly for reconciliation in August 
	2000. The result was an amended bill which, through a grandparenting provision, 
	allowed and still allows graduates from unaccredited CA-based schools to qualify for 
	licensure in California. That bill, AB400, did pass. 
	The letter that we sent in support of requiring regional accreditation is attached to the email, and was printed in the January 1999 issue of the California Psychologist. None of the facts presented then have changed. Regional accreditation is a minimum and necessary standard for an educational institution to offer educational programs. However, regional accreditation of an institution is not sufficient to define an acceptable doctoral program in psychology. In the United States there are two mechanisms for
	With regard to the evaluation of CA licensed psychologists who apply for credentialing by the National Register, the minimum requirement is that the doctoral program is eOA accredited, CPA accredited or ASPPB/National Register Designated at the time of the applicant's graduation. (Foreign applicants are evaluated to determine if their program · meets the designation criteria.) Thus no graduate of a CA state accredited school is eligible for credentialing by the National Register. By now most graduates have 
	In addition, supervision during the internship or in the postdoctoral year must also be from a psychologist who graduated from an approved program, as described above. Thus, students from acceptable programs must be careful not to be supervised by a psychologist who graduated from one of the state accredited schools. The National Register has to obtain degree information on each CA licensed psychologist to determine ifthe psychologist graduated from a regionally accredited institution. See attached article 
	Finally, there is another limitation on these licensed psychologists: they have no 
	licensure mobility. Because they have not completed an approved program, they must 
	remain in CA if they wish to continue to practice as a psychologist. It is possible that a few have slipped through the cracks in other states, simply because the state board might not have checked the yearly publication of accredited institutions nor been aware that the category of CA State Accredited Programs did exist, but virtually all of these graduates are restricted to practice in CA. 
	The most troubling aspect is that these CA state accredited schools are not always forthcoming with prospective students about the limitations which will be place upon their careers. I do not know the costs of enrolling in these programs but it is a shame that some students pay significant tuition to these institutions for an education that does not meet national standards. I believe it would be fairer to students to only permit enrollment in institutions with regional accreditation, given that they are mor
	Thank you for this opportunity to comment on this issue. I hope that CA revisits this and is successful in passing the bill originally introduced in 1989. As is obvious from the exam data the programs are not going away. In the meantime CA consumers are being treated by psychologists who do not meet licensure standards in any other state. 
	Sincerely, 
	Judy Hall 
	Judy E. Hall, Ph.D. Executive Officer, National Register of Health Service Providers in Psychology 1120 G St NW, Washington DC 20005 Z02-783-7663 p 202-347-0550 f 
	Learn more about our mission, values, and activities at 
	www.nationalregister.org/aboutNR.html 
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	Pitfalls in Internship Selection 
	Now that the 2009 match date for internships is in the past, the majority of applicants for internships 
	can catch their breath. Others less fortunate must submit their qualifications to the clearinghouse and 
	look for other ways to find a suitable internship training experience to complete their doctoral training. Those who have not matched have options, and most will find suitable training sites. However, they must be careful in their decision making. These future professionals must understand that the consequences of their choices may not arise until they complete licensure and credentialing applications several years after the completion of the internship. Those involved in supervising these future profession
	When I worked in a large internship site early in my career, I did not know that much about internship training and how it related to standards for licensure and credentialing. I have a different perspective now based upon years of evaluating the internship training programs submitted by applicants for licensure (a total of 16 years in two different states) and for credentialing purposes at the National Register of Health Service Providers in Psychology where I have been Executive Officer for 19 years. I ha
	Quality Assurance In Internship Training 
	Doctoral students need to be aware of the types of review mechanisms for internship training. They know about APA/CPA accredited internships but may be less familiar with APPIC internships and how they differ from APA/CPA accredited sites. The majority of students will know very little about CAPIC listed internships, and their characteristics. 
	Students are often concerned about the risks of not completing an APA/CPA accredited internship. The importance of having an APA accredited internship is one of the most frequent questions I get from students and from applicants for the National Register HSPP credential. I generally start by stating that an APA accredited internship and an APA accredited doctoral program are required for graduates seeking employment in the VA. However, neither is universally required for licensure, credentialing, and other 
	What are the most common Internship problems? 
	5. Fewer than two interns are training at the site. 
	Origination of the Criteria for Evaluation of Internship Training 
	The current internship criteria developed by the National Register grew out of the reviewers' experience in reviewing large number of applicants (12,000+) during the National Register's grandpa renting period (1974-1978). AI Wellner, Ph.D., founding Executive Officer of the National Register, was also chair of the APA Committee on Accreditation during 1974-1979. He and Carl Zimet, Ph.D., Chair of the National Register at that time, suggested to APIC (APPle'S name at that time) that APrc adopt the same crite
	These criteria were adopted by licensure boards to determine standards for an acceptable internship. Over time small but significant differences in licensing requirements for internship evolved. just as they did for doctoral degrees. Having completed an APA approved internship usually clears all hurdles at the state and national level. However, if the internship is not APA accredited, licensing boards and credentialing organizations examine the characteristics of the internship. In that instance differentia
	The First Oear Applicant Letter 
	Dear Applicant: 
	After a careful review of your application, Internship Confirmation Form. Internship Guidelines Compliance Worksheet, and an additional written explanation received from Dr. X, it appears that the internship program you completed does not meet the Guidelines for Defining an Internship or Organized Health Service Training Program in Psychology. 
	Next are the several reasons that may be given. let's examine those pitfalls. 
	Pitfall 1: Supervisor is licensed as a psychologist but not on the basis of a doctoral degree in psychology. 
	One criterion addresses the qualifications of the internship supervisors. licensure is required for at least one of the two required supervisors. For the National Register and many licensing boards, it is insufficient if the supervisor's license was based upon a master's degree in psychology. For the two individuals who are face to face supervisors and who certify to the credentialing authority the satisfaction of the internship by the applicant, their degrees should be a doctoral degree in psychology. Many
	seeking participation in healthcare plans and may be an issue for those seeking expedited mobility. This 
	does not mean that those supervisors may not be competent in supervision; they could serve as adjunctive but not as primary supervisors. 
	Pitfall 2: Supervisor is licensed as a Psychologist on the basis of a doctoral degree but not from an institution that is regionally accredited or from a program that is approved by a credible quality 
	assurance mechanism (APA!CPA Accredited Program or ASPPB/National Register Designated .Program). .
	This is a variation of the first pitfall but in this instance the supervisor's doctoral degree may cause the .problem. It is not clear the degree to which accrediting bodies, APPle, or CAPle look beyond the .supervisor's license and actually examine the origin of the doctoral degrees. The criteria often do not .address this issue, and state licensing and national credentialing requirements vary. For example, in CA .licensure applicants from state approved schools will now be evaluated on a case-by-case basi
	Supervisors who completed a doctoral program in a program which is neither accredited nor designated, .even though housed in a regionally accredited institution, do not qualify as acceptable supervisors for .the National Register (A list of eligible programs is available at .. ) .
	A suggested approach to solving this problem is to request a CV from the supervisor and verify that .degree from a recognized source such as the National Register, which has on file transcripts of more .than 25,000 psychologists. The APA Membership Office or the state board may also be able to verify .doctoral degree program, institution, and year of graduation. .
	All this goes to the issue that licensure is insufficient to qualify someone as a supervisor. It is important .for interns to carefully qualify their supervisors in advance. .
	Pitfall 3: Remember the Twos: Two psychologists. two Interns and two supervision hours face to face .
	The Second Dear Applicant letter .
	The internship criteria specify that there must be two or more psychologists on the staff as supervisors, at least one of whom was actively licensed as a psychologist by the State Board of Examiners in Psychology. According to your supervisor, he was the only psychologist on staff. There was a second psychologist on staff as a supervisor, but she was there for only two weeks of your training. The drug and alcohol licensed counselor who provided supervision does not fulfill the requirement of having two psyc
	A Third Dear Applicant letter 
	The internship criteria specify that there must be a minimum of two interns at the site during the applicant's training period. The requirement of two interns makes it appear that there is the potential for a training environment. From the information we received, it was confjrmed that you were the only doctoral level psychology intern on site from 09/01/2005 to 08/31/2006. Although your supervisor indicated that you had meetings with doctoral externs and psychology 
	associates periodically, that does not substantiate that an internship level training environme nt 
	was maintained by the internship program. In addition, participating in professional training and in-service training with staff or professionals in training for other professions does not demonstrate that you interacted with and affected a collegial relationship with other individuals going through doctoral level training in psychology on a regularly scheduled basis. 
	Or another version of this situation can be described as follows: 
	The internship criteria specify that there must be a minimum of two interns at the site during the applicant's training period. The requirement of two interns makes it d ear that there is the potential for a training environment. From the information we received, it was confirmed that you were the only doctoral level psychology intern on site from 09/01/2000 to 08/31/2001. Dr. X indicated that the program was unable to physically house and fund no more than one intern, and that although there were other tra
	The solutions to these internship problems lie in the execution of the criteria. In the first instance, the internship director should have made immediate plans to bring in another qualified supervisor, signed a contract with that person, and notified the interns so that their internship would later qualify. This would be the basis for the letter that would accompany the internship confirmation form to the state board or the credentialing body of the special circumstances for that year. Similarly with the l
	Pitfall 4: Good Intentions: bad implementation 
	The National Register and most st ate licensure boards ask if the internship was APA approved at the time of the applicant's training. If the answer is no, the next question is if the internship was APPIC listed at the time. Failing to be APPle listed typically means that the internship must be indiVidually examined to determine if the internship meets the 12 widely accepted criteria. 
	It is not infrequent that in response to a question about whether the internship meets APPle standards, the internship supervisor states that "the program was designed to follow APPle guidelines." However, by examining the history of the internship in the APPle Directory over the years, it was determined that the internship did not qualify until many years later for APPle approval (and may not have even applied until many years later). As a result, at the time this individual was admitted, the internship ma
	met criteria. 
	How is this assessed by the National Register and licensing boards? First, for any internship that is not accredited or APPle listed, a copy of the internship brochure from that time period is generally requested. Invariably, the internship director sends a copy of the current brochure, if that even exists, stating that no copies of the brochure from 19XX exist. This has happened so frequently that at the National Register we now routinely ask that the internship director complete a form and describe in the
	Internships listed by CAPIC present a special challenge (). Most internships submitted as part of an application for the National Register credential are APA accredited or APPIC listed. Only a few are CAPIC listed. It is the latter group that is less well known especially outside of CA. In addition to the unfamiliarity, most of the CAPIC listed internships are half time and many do not fund interns, thus the intern may have difficulty getting licensed in states if unpaid internships are unacceptable. Accord
	While half time internships pose no problem, it is important that the two half time internships be part of an organized sequence of training for the future psychologist. Often the search for qualified internships in today's competitive environment drives the applicant to find any internship. Thus, for CAPIC internships or for internships that existed prior to APPIC approval, the completion of the internship form is an essential part of the quality assurance review by the National Register. For some individu
	Thus, I was surprised to hear from a doctoral student at one of my recent presentations on credentialing and licensure that her doctoral program supervisor suggested that she should not pursue a CAPlC listed internship. I would not feel comfortable making that statement myself. I think it is a criterion based and empirical issue state by state and organization by organization. It is a different issue if the doctoral program requires an APA approved or APPIC listing internship. 
	Finally there is another category of internships which occasionally are presented for licensure or credentialing purposes: internships that are created to fill a need for a particular student. These are the most dangerous from the perspective of satisfying the professional goals of the student. Urgency may trump qualified training. Creating an internship out of a work setting is often unsuccessful. In the first place there is the requirement for two interns in training at the same time. That means recruitin
	International training sites 
	In the past five years or so I have seen increasing interest from doctoral students in obtaining experience working in foreign countries. Many of these students would like to complete an internship abroad. Even though internship training in some countries may not be as developed as our criterion-based system in the US and Canada, students should find out in advance if the experience would count for US licensure. One barrier is the qualifications of the supervisors. Is there governmental licensure in that co
	What eQuid be done by internship directors to solve some of these problems? 
	Designated may not be sufficient to meet standards for the profession. The degree must be from a program that is accredited, designated or determined by a credible authority to be the equivalent. For instance, for credentialing by the National Register, state accreditation of an institution/program is insufficient to qualify a person as an acceptable supervisor, even if the supervisor is licensed as a psychologist. To do so would mean that a standard for supervisors is lower than what is expected for applic
	Other Resources 
	http;l!www.apa.org/ed/accreditation/qrglnterns.html 
	About the Author 
	Judy E. Hall, Ph.D., has been the Executive Officer of the National Register of Health Service Providers in Psychology since 1990. Before that she was the Executive Secretary for the New York State Board for Psychology for 12 years. She has served as President of the Association of State and Provincial Psychology Boards and Chairperson of the APA Board of Professional Affairs and APA Ethics Committee. Dr. Hall co-edited Global Promise: Quality Assurance and Accountability in Professional Psychology (Oxford,
	For more information on the National Register, see . 
	Hi Emil: .Here Is the chart I spoke with you about. There are only 2 jurisdictions (CA and Puerto Rico) .who do not require at least regional accreditation. .All of the jurisdictions that require APA/CPA/Jolnt Des. obviously also require regional .accreditation. .
	Good luck .
	carol 
	On Nov 1, 2011, at 7:05 AM, Paszkiewicz, Wendy wrote: 
	November 1,2011 Drs. Rodolfa and Kahane I am writing in response to your request for information about California Approved Schools and their ability to become a member ofNCSPP. NCSPP does not have a formal policy about state approval in the absence of regional accreditation. We do, however, have membership categories and regional accreditation is required for both classes of membership within NCSPP. 
	In order to be eligible for full membership in NCSPP a doctoral level program in psychology must be accredited by the American Psychological Association, and thus needs to be regionally accredited. Associate members include programs within an institution with either provisional or full accreditation by a regional accrediting body recognized by the United States Department of Education. Such programs must offer doctoral training in professional psychology but need not be accredited. Programs are not eligible
	Wendy B. Paszkiewicz, PsyD 
	President, NCSPP 
	Wendy Paszkiewicz, PsyD Adler School of Professional Psychology Associate Vice President of Academic Affairs President, National Council of Schools and Programs in Professional Psychology 17 N. Dearborn Chicago, IL 60602 312-662-4211 
	AMERICAN 
	PSYCHOLOGICAL 
	ASSOCIATION 
	Education Directorate 
	November 2, 2011 
	Emil Rodolfa, Ph.D. .Chair, BOP Credentials Committee Board of Psychology .
	Robert Kahane, Vice President, .Slale of California Board of Psychology Executive Officer .
	Dear Dr. RadolJa and Me. Kahane, 
	'111ank you for your query regarding accreditation of programs in psychology by the American psychological Association (APA) Commission on Accreditation (CoA) and the requirement for accreditation that programs seeking accred itation are part ofregionalJy accredited institutions. 
	Quality control in higher education in the United Slates has been conducted by a system afpccr review by accrediting bodies rather than by a federal agency. A system of federal and nonfederal recognition bodies is in place to recognize those accrediting bodies that follow appropriate policies and procedures to ensure continued quality and stability of the higher education enterprise. Both groups recognize three basic types of accrediting bodies:; national, regional; and specialized and professional accredi
	In the United States, the role of the federal government in higher education has by design been limited to funding for educational opportunities. The United States Department of Education follows the law and concomitant regulations regarding the recognition of peer review agencies that are "reliable authorities regarding the quality of education or training offered by the institutions or programs they accredit" under the Higher Education Act which was revised in August 2008 in the Higher Education Opportuni
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	The Iloll-federal recognition body, the Council of Higher Education Accreditation or CHEA, also has standards for the recognition of accrediting bodies. One major difference between the two recognition bodies is that there are no links to federal funding involved in CHEA recognition and CHEA is limited to accreditation of agencies reviewing degree-granting institutions and programs. 
	One major difference among these accrediting bodies includes different scopes in terms of what the "unit of analysis" is that is undergoing quality review. In the case of regional and most national accreditors ), the unit ofanalysis is the entire institution seeking accreditation. For most of the professional accreditation agencies, such as the APA-CoA, it is the particular program itselF that is being reviewed for the purposes of quality assurance. Thus, the six regional accrediting bodies focus 0 11 insti
	accreditation of programs in professional psychology. 
	The APA CoA relics on regional institutional accreditation fhr a variety ofjudgments including the stability of the overall institution and other institutional resources such as access to library materials, student services, financial aid services. and broader faculty policies and procedures that meet standards for higher education. With recent regulations such as the federal definition of a credit hour. the APA-CoA also relies on the review of regional accrediting bodies. 
	With respect to APA membership, it is important to note that many psychologists are trained in areas (e.g., social psychology, cognitive psychology) that do not prepare them to enter professionaJ practice. Those programs are not eligible for APA accreditation, thus the reliance on regional accreditation as a criteria for APA membership. 
	Sincerely 
	Cynthia D. Belar, Ph.D., AIlP!', 
	Executive Director. Education Directorate 
	American Psychological Association 
	I will gladly respond to your inquiry, as this is an issue that I have found poses 
	difficulties for some individuals who seek to advance their career as a psychologist by 
	either becoming board celt ified through the American Board of Professional Psychology 
	(ASPP) and/or becoming licensed in another jUlisdiction. 
	It has long been a requirement of ABPP, as well as many other psychology organizations 
	and jurisdictions, that an individual must graduate from a doctoral degree program in an 
	institution that has at least been accredited by a regional accrediting body (e.g., the 
	Western Association of Schools and Colleges or similar). It is generall y preferable that 
	the de{,Jfee program be accredited by the American Psychological Association (APA) or 
	an ASPPBINR designated program (and for those programs accredited/designated, 
	regional accreditation of the degree granting institution is a requirement). ABPP expects 
	the candidate's doctoraitraining to meet a minimum standard of rigor as well as include 
	training in the foundational areas of psychology through a relatively standard course of 
	study. Regional accreditation has been the minimum level acceptable for an institution; 
	regional accreditation of the institution helps assure credentialingllicensing boards that 
	the institution has met standards that the psychology education profession has deemed 
	acceptable for minimal requirements for education -it should be noted that regional 
	accreditation in and ofitself does not apply to the education degree program, per se, but rather to the institution. Further review of the graduate program from which an 
	individual has !,Jfaduated is also a requirement for ABPP, and for many jurisdictions. 
	It has been my experience that many students appear to not understand the implications ofgraduating from a program at an institution that is not, at a minimum, regionally accredited. Further, many such applicants from California state approved programs often seem to be of the impression that the doctoral degree program from which thcy graduated is acceptable for ABPP Certification and/or licensure in other jurisdictions because thcy have been led to believe that the program was "in the process of applying" 
	Why the Califomia Board of Psychology would feel that its constituents do not deserve the same minimal standards expected nationally within the profession of psychology is 
	David R. Cox, PhD, ABPP Executive Officer American Board of Professional Psychology 600 Market Street, Suite 300 Chape l Hill, North Caro lina 27516 
	1919)537-8031 1919)537-8034 If,,) 
	drcox@abpp. org 
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