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MEMORANDUM
DATE - January 27, 20114
TO Psych/élogy Board Members

/ /./...

FROM i -
' La\gz’la Snyder
__ Licensing/Registration Coordinator
SUBJECT Licensing Committee 12 (g): Consider English as a Second Language
__ as a Basis for an Accommodation in taking the Examination
Background:

The Board’s policy on ESL was adopted on 07/27/1991. This policy allows candidates
who claim English as a second language to request extra time to take the examination
upon adequate prior notice of such need provided both of the following conditions are
met:

a) The candidate submits proof that original entry into the United States occurred
within the last ten years and

b) Original entry into the United States did not occur prior to the candidate’s
beginning of university setting.

Proof consists of copies of the candidate’s entry papers.

Staff contacted other states regarding their policy on ESL and Oregon State Board of

Psychology is only other state psychology board that provides ESL as an

accommodation.

The Board also received information from other entities regarding their policy on ESL:

1. Association for State and Provincial Psychology Board (ASPPB), the Board that

administers the Examination for Professional Practice in Psychology, does not
consider ESL as a disability.

2. The Medical Board of California does not have any regulations/statutes relative


www.psychboard.ca.gov

Licensing Committee 12 (g): Consider English as a Second Language as a Basis for an
Accommodation in taking the Examination
Page 2

to ESL.

3. The Board of Behavioral Science used to provide ESL until 07/01/2011. Their
requirements for ESL were very similar to our Board’s requirement. However,
since ESL was not deemed a disability, BBS eliminated this accommodation for
candidates taking their exams. This was a policy change. No statute or
regulations were affected.

Attached are the following documents for your review:

Attachment A: Oregon Board of Psychologist Examiners
Attachment B: Listing of other States and requirements on ESL
Attachment C: Articles from Christina Versari that support the position that
English as a Second Language should not be considered a Basis of
Accommeodation.

e Attachment D: Wisconsin Insurance Licensing Candidate Handbook (ESL
Accommodation)

e Attachment E: Graduate Record Examination Bulletin Supplement for Test
Takers with Disabilities or Health Related needs.

e Attachment F: Testing Accommodation for English Language Learners: A Review
of State and District Policies

e Attachment G: The number of candidates who requested ESL accommodations
with the Board when taking their examination

Action Requested:

ESL is not considered a disability by state and federal standards. Staff recommends the
Board move to discontinue the policy of providing an accommodation on ESL for taking
examinations.
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*After 1/1/2013 the Out of State CE waiver will no longer be available.
*Alter 1/1/2013 the Approved Providers of CEU's will change to APA, CPA and CME/ACCME only.

If you renew your license after 1/1/2013 =weeenem- DO NOT SEND CE CERTS WITH YOUR RENEW AL.

From: FELTON LaRee * BPE |

Sent: Wednesday, March 13, 2013 5:01 PM
To: Snyder, Lavinia@DCA

Subject: RE: ESL Accommodation

Hi Lavinia,

We get so few of these I'm not sure how helpful this will be. We’ve had some turnover and I've only been in this position
for a couple years. [ was able to find 2 instances of ESL accommodations- one in 2009 and one in 2001. There may have
been some prior to this, but I'm not finding any record. | am attaching a copy of the person’s request (identifying info is
redacted); they were given time and a half. The other one from 2001 received double time. | have no record of us ever
denying a request. If [ got one of these, I don’t think I’d allow separate testing room, unless the person had ADD or some
other disability. Just extra time.

Sorry 1 can’t be of more help!

LaReé Felton

Oregon Board of Psychologist Examiners

3218 Pringle Road SE, Suite 130 - Salem, OR 97302-6309
503-378-4154 Ext. 2

From: Snyder, Lavinia@DCA  lto:Lavinia.Snyder@dca.ca.gov]
Sent: Wednesdav. March 13, 2013 9:06 AM

To. =

Subject: ESL Accommaodation

My name is Lavinia Snyder, Licensing and Registration Coordinator for the Board of
Psychology. We are reviewing our policy for ESL as an accommodation and during
our research we noted Oregon allows accommodation for ESL. According to your
guidelines an applicant needs the following:

. Written request
2. Level of proficiency in English including but not limited to the number of years
speaking and/or writing English
3. History of special accommodations granted in similar testing circumstances
. Other information to support request for special accommodation
5. Recommendation for accommodation

With this we would like to get some feedback on the following questions:

1. Would your Board be able to provide our Board a sample of what applicants are
submitting?
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June 24, 2009

Oregon State Board of Psychologist Examiners
3218 Pringle Road SE, Suite 130
Salem, OR 97302-6309

Dear Oregon Psychologist Examiners Board Members,

Please consider my written request for extended time accommodation during the
Examination for Professional Practice in Psychology (EPPP) based on the fact that I am a
second language learner of the English language. I took the EPPP on June 4, 2009, and
obtained a score of 480. As you can see, I was very close to passing. I know that the fact
that I process English written information slower when compared to Spanish written
information impacted my performance on the test. Irun out of time while taking the
EPPP and was forced to mark an answer to the last 50 questions without having enough
time to think and process the question due to the lack of time. The following paragraphs
will address the information needed to support the Board’s English as a Second Language
requirements to. request additional time:

i) Level of proficiency in English including, but not limited to, number of years
speaking and/or writing English; list all national written or jurisprudence
examinations, academic coursework, and dissertations in the English
language.

My English language proficiency is fluent. However, as I already mentijoned above, I
still need additional time to comprehend written material especially when it presents
sophisticated and specialized terminology such as the information presented on the
EPPP. I attended school in the United States from 9% grade to graduate school. Iwas
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I'was exposed to the English language as a ninth grader when my family first
relocated from México. For many years, I doubted my learning abilities when
instructed in English because it took me more time to process the information and
complete my assignments. Nevertheless, my strong academic performance in Meéxico,
and the fact that I readily comprehended instruction presented in Spanish helped me
recognize that I do not have a learning disability. My personal and professional
experience has taught me that second language learners may need additional time to
process information presented in their second language especially when it presents
specialized language.

(v)  Recommendation(s) for accommodation.

Please consider granting me additional % time for the EPPP examination.

[ have discussed this matter with my residency supervisor, Dr. —
and she fully supports my request for extended time for the EPPP. You
may contact her for any additional information at

Your attention and consideration of my request is greatly appreciated. Please feel
free to contact me for additional information at [N o: call me at

Ce: Dr.
Licensed Psychologist, Supervisor
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STATE BOARD

STATUTE, REGULATION OR POLICY

EXAM ACCOMMODATION

No provision

Never had a request

California

Policy attached

Accommodation will be provided to
candidates who have have been in this
country for less than ten years.
Candidates must document proof of
entry into the US.

Colorado

No

Not a recognized disability

Connecticut

Delaware

District of Columbia

l

Florida

Georgia

:

Guam

No provision

Do not allow accommodation

Hawaii

No provision

Do not allow accommaodation

No provision

Never had a request

No provision

Do not allow accommodation

No

Must be proficient in English

Massachuselts

No provision

Do not allow accommodation

Michigan

No provision

Must be proficient in English

Minnesota

No provision

Do not allow accommodation

[

Nevada

No provision

If requested Board would have to
discuss and vote

New Hampshire

New Jersey

New Mexico

New York

No provision

Mus be proficient in English. Do not allow
accommodation

North Carolina

No provision

Do not allow accommodation

North Dakota

Ohio

No

Not a recognized disability

QOklahoma

No provision

Never had a request




| Oregon

YES. OAR 858-010-0030(5) Special
Accommodations. Requests for special
accommodations for a disability or for
English as a second language must be
made at the time the writlen request to
sit for the examination is made, or when
the disability becomes known to the
applicant. The request must include:

(b) English as a Second Language:
Written request for  reasonable
accommodation detailing: (A} Level of
proficiency in English including, but not
limited to, number of years speaking
and/or writing English; (B) History of
special accommodations granted in
similar testing circumstances; (C) Other
information to support request for special
accommodation; and (D)
Recommendation(s) for accommaodation

Pennsylvania

No

Puerto Rico

Rhode Island

South Carolina

No

Never has a request

South Dakota

Tennessee

No provision

Do not allow accommodation

Texas
p——————————

NO

Not a recognized disability

Utah

No provision for psychologists.
Provisions are avaialble for LCSW

Vermont

Virginia_

Virgin Islands

Washington

No

West Virginia

Wisconsin

Wyoming

Our Board allows special
accommodations for disabilities
recognized by the ADA and must be
supported by doctor's diagnosis and
evidence of accommodations being
provided during schooling to match
those requested for the EPPP,

To my knowledge, we do not offer
special accommodations for English as a
Second Language.




Kassis, Linda@DCA

From: LS amias g pan e o e

Sent: Thursday, February 21, 2013 12:15 AM

To: ¢

Subject: FW: Please forward to the Board re item ¢} under Examination Commitiee
Attachments: BOP pdf

Linda,

Could you please forward this informatien to the Board?
Thank vou

Sincerely,

Cristina B. Versari, Ph.D.

Examination Committee — {Cadow — Chairperson, Harlem. Preston, Erickson]
See agenda item 10 for materials and the Board's discussion.

c) Consider English as a Second Language as a Basis for an Accommodation in Taking the
Examination

To the Members of the California Board of Psychology

1 am submitting three articles that support the position that English as a Second Language should not be
considered a Basis for an Accommodation in Taking the Examination. -

“The collective evidence from a number of such studies suggests that the bilingual experience improves the
brain’s so-called executive function — a command system that directs the attention processes that we use for

planning, solving problems and performing various other mentally demanding tasks. These processes include

ignoring distractions to stay focused. switching attention willfully from one thing to another and holding

information in mind — like remembering a sequence of directions while driving. ©

Offering candidates additional time because English is their second language is unfair to the English as a first

language candidates. If the English as a second language candidates do not pass the exam, they need to study
more and retake the exam.
Sincerely.

Cristina B. Versari, Ph.D.
President

San !)1:g0 University for Ilﬁgrﬁtivc Studies
3900 Harney Street, San Diego CA 92110
Phone: 619-207-1999, Fax: 619-542-1999

Thye New otk Cles



Why Bilinguals Are Smarter

I . P -
O I S S PRI

By YUDHIJIT BHATTACHARJEE

Published: March 17, 2012

SPEAKING two languages rather than just one has obvious practical benefits in an increasingly globalized
world. But in recent years, scientists have begun to show that the advantages of bilingualism are even more
fundamental than being able to converse with a wider range of people. Being bilingual, it turns out, makes you
smarter. It can have a profound effect on your brain, improving cognitive skills not related to language and cven
shielding against dementia in old age.

This view of bilingualism is remarkably different from the understanding of bilingualism through much of the
20th century. Researchers, educators and policy makers long considered a second language to be an
interference, cognitively speaking, that hindered a child’s academic and intellectual development.

They were not wrong about the interference: there is ample evidence that in a bilingual’s brain both language
systems are active even when he is using only one language, thus creating situations in which one system
obstructs the other. But this interference, researchers are finding out. isn't so much a handicap as 2 blessing in
disguise. It forces the brain to resolve internal conflict, giving the mind a workout that strengthens its cognitive
nutscles,

Bilinguals. [or instance, seem to be more adept than monolinguals at solving certain kinds of mental puzzles. In
a 2004 study by the psychologists Ellen Bialystok and Michelle Martin-Rhee, bilingual 2nd monolingual
preschoolers were asked to sort blue circles and ved squarces presented on a computer sereen info two digital bing
—onc marked with a blue square and the other marked with a red circle.



In the first task, the children had to sort the shapes by color, placing blue circles in the bin marked with the blue
square and red squares in the bin marked with the red circle. Both groups did this with comparable ease. Next,
the children were asked to sorl by shape, which was more challenging because it required placing the 1images in
a bin marked with & conflicting color. The bilinguals were quicker at performing this task.

The collective evidence from a number of such studies suggests that the bilingual experience tmproves the
brain’s so-called executive function — a command system that directs the atiention processes that we use for
planning, solving problems and performing various other mentally demanding tasks. These processes include
ignoring distractions to stay focused, switching attention willfully from one thing to another and holding
information in mind — like remembering a sequence of directions while driving.

Why does the tussle between two simultaneously active language systems improve these aspects of cognition?
Until recently, researchers thought the bilingual advantage stemmed primarily from an ability for inhibition that
was honed by the exercise of suppressing onc language system: this suppression, 1t was thought, would help
train the bilingual mind to ignore distractions in other contexts. But that explanation increasingly appears to be
inadequate, since studies have shown that bilinguals perform better than monolinguals even at tasks that do not
require inhibition, like threading a line through an ascending series of numbers scattered randomly on a page.
The key difference between bilinguals and monolinguals may be more basic: a heightened ability to monitor the
environment. “Bilinguals have to switch languages quite often — you may talk to your father in one language
and to your mother in another language,” says Albert Costa, a researcher at the University of Pompeu Fabra in
Spain. “It requires keeping track of changes around you in the same way that we monitor our surroundings
when driving.” In a study comparing German-Italian bilinguals with Italian monolinguals on monitoring tasks,
Mr. Costa and his colleagues found that the bilingual subjects not only performed better, but they also did so
with less activity in parts of the brain involved in monitoring, indicating that they were more efficient at it.

The bilingual experience appears to influence the brain from infancy to old age (and there is reason to believe
that it may also apply to those who learn a second language later in life).

In a 2009 studv led by Aenes Kovaces of the International School for Advanced Studies in Trieste, ltaly, 7-
month-old babies exposed to two languages from birth were compared with peers raised with one language. In
an initial set of trials, the infants were presented with an audio cue and then shown a puppet on one side of a
screen. Both infant groups learned to look at that side of the screen in anticipation of the puppet. But in a later
set of trials, when the puppet began appearing on the opposite side of the screen, the babies exposed to a
bilingual environment quickly learned to switch their anticipatory gaze in the new direction while the other
babies did not.

Bilingualism’s effects also extend into the twilight years. In a recent study of 44 elderly Spanish-English
bilinguals, scientists led by the neuropsychologist Tamar Gollan of the University of California, San Diego,
found that individuals with a higher degree of bilingualism — measured through a comparative evaluation of
proficiency in each language — were more resistant than others to the onset of dementia and other symptoms of
Alzheimer’s disease: the higher the degree of bilingualism, the later the age of onset.

Nobody ever doubted the power of language. But who would have imagined that the words we hear and the

sentences we speak might be leaving such a deep imprint?

1. Cognitive gains in 7-month-old bilingual infants
Agnes Melinda Kovics, and
Jacques Mehler
Author Alfiliations

Cognitive Neuroscience Sector, Scuola Internazionale Suporiore di Studi Avanzati, Via Befiui 4, 34014 Trieste, Italy
Edited by Susan E. Carey, Harvard University, Cambridge, MA, and approved February 12, 2009 {received for review

November 11, 2008)
Abstract



Children exposed to bilingual input typically learn 2 languages without obvious difficulties. However. it is
unclear how preverbal infants cope with the inconsistent input and how bilingualism affects early development.
ln 3 eye-tracking studies we show that 7-month-old infants, raised with 2 languages from birth. displas
improved cognitive contro! abilitics compared with matched monolinguals. Whereas both monolinguals and
bilinguals learned w0 respond to @ speech or visua! cue to anticipate a reward on one side of g screen, only
bilinguals succeeded in redirecting their anticipatory looks when the cue began signaling the reward on the
oppesite side. Bilingual infants rapidly suppressed their looks to the first location and learned the new response.
These findings show that processing representations from 2 languages leads to a domain-general enhancement
ol the cognitive control system well before the onset of speech.

2. The development of two tvpes of inhibitory control in monolingual and
bilingual children ( attached)
Author’s background:
Dr. Ellen Bialystok
Associate Scientist Rotman Research Institute (status only]
Professor York University

Research Focus

Ellen Bialystok, Ph.D., FRSC, is Distinguished Research Professor of Psychology at York University and
Associate Scientist at the Rotman Research Institute of the Bayverest Centre for Geriatric Care. She received her
Ph.D. from the University of Toronto in 1976. Much of her research has focused on the effect of bilingualism
on children’s language and cognitive development, showing accelerated mastery of specific cognitive processes
for bilingual children. This research has recently been extended to investigations of adult processing and found
that lifelong bilingualism protects older adults from cognitive decline with aging. Other research includes
studies of literacy acquisition in young children, models of metalinguistic awareness and second-language
acquisition, and the development of spatiai cognition and its relation to other cognitive abilities. She is the
author of 6 books and over 100 scientific papers in journals and books. Among her awards are a Killam
Research Fellowship. Walter Gordon Research Fellowship, Dean’s Award for QOutstanding Research, and
Language Learning Distinguished Scholar in Residence. She has been invited to lecture in universities around

the world, covering four continents and numerous countries.
Publications

+ Journal Articles: 126
» Book Chapters: 50

s« Presentations:; 1]

o Abstracts: 2
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INTRODUCTION

CONTACT INFORMATION
-Candidates may conract Pearson VUE with questions zbout this handbook or about
an examination.

Pearson VUE "Wiscensin
Atin: Re;
5601 Oree
Bloormimsion

(8 '

Email:pearsemaecusiom

Website: wyav.pearsanvug.com
Candidates may contact Pearson VUE with questions
recarding prelicensing courses/requirement
Phone: (B00; 274-4
For a list of prelicensing courses gandidates ¢
VAW, SITCONL.COM/ WISCONSIn

-an go online to Sircon at

Wisconsin Dffice of the Commissioner of Insurance
20 Box 7872
Madison, Wl 53707-7872
{(60B) 266-8699 (phone)
{800} 236-8517 {tolkres)
Website: ocl.wi.gov

L1 Solutions, Inc.
Wisconsin insurance
hours: Monday - Friday, 8AM - & PM Central Time
Phone: (866) 4164896 TDD/TTY: (B77) 2190188
Website: http/ /www, IZepoliment.com/slate/ ?st=wi

OVERVIEW OF THE LICENSURE PROCESS

Licensure is the process by which an agency of state government ot other jurisdiction
grants permission to individuals 1o engage in the practice of and prohibits all others
from legally practicing a particular profession, vocation, or occupation. By ensuring
a minimum jevel of comperence, the licensure process protects the general public.
“The state regularory agency is responsible for establishing the acceprable fevel of safe
practice and for determining whether an individual meets that standard.

“The publics right to quality scrvices and the stares responsibility to assure the safety
and welfarc of izs citizens are the basis upon which the licensing process is predicated.
Most licensing agencies use examinations as one of several methods {or determining
a candidate’s qualifications to practice. The purposc of an examination is to provide a
measure of candidare’s knowledge of the subject and thus allow them o demonstrate
their qualification for licensing,

The state of Wisconsin has rerained the services of Pearson VUE o develop and
administer its insurance licensing examinasion program. Pearson VUE iy a leading
provider of asscssment seivices o regularory agencies and naiional assaciations.

Hiate of Wisconsin Instrance


http://www.Ifenrollment.com/state/?st=wi
https://ocl.wi.gov
www.sircon.com/wisconsin
www.pearsonvue.com
mailto:Email:pearsonvuecustomerservice@pearson.com

WISCONSIN LICENSING REQUIREMENTS

LICENSE AUTHORITIES
Agent license authorities can be obrained for the following lines of insurance:
Mujor Lines

» Life

*  Accident and Healsh

*  Property

= Casualty

s Porsonal Lines P& C (this license limits the sale of P&C insurance 1o

individuals and families for non-commercial purposes).

*  Variabie Life/Variable Annuiny™
Nate: To sell Auto andlor Homeowner's Insurance, an agent must obtain both Froperry
and Cusualty authorivies or the Personal Lines PorC authority.

Limited Lines

«  Credit
= Tide

+ Crop”
*  Surery™
¢ Travel®

» Legal Expense
*The limited fines of Crop, Surery, Travel, and the wajor tine of Variable Life/Variable
Annsity do not require prelicensing educarion or an examinasion. However, indrviduals
seeking the Variable Life/Variable Annuity authority must hold the major line Life
authority and be licensed by the Department of Financial Instivutions, Division of
Securities and regisiered for Sevies 6, Series 7, or Series 03 through the Financial Industry
Regulatory Awshority (FINRA.

Information on how to obrain these qualifications is available at oci.wi.gov.

PROCEDURES FOR OBTAINING A RESIDENT INSURANCE

INTERMEDIARY (AGENT) LICENSE:

Candidatss seeking the major line of Variable Life/Variable Annuity or a Imited line

insurance license crop. surety, or travel insurance should refer to page 5 of this Handbook.

1. Each candidate for a property, personal lines, casualey, hife, or accident and
health insurance license must complete at least 20 hours of prelicensing
education. This reguirement does not apply to candidares applying for
the major line Variable Life/Variable Annuity or a limited line credit, legal
expense, or title insurance license.

. An applicant taking self-study, cortespondence, or online prelicensing course
must pass a certified proctored exarm and obrain a Certificare of Prelicensing
Education from the approved prelicensing provider prior 1o raking the
licensing examination. Failure to complete all prelicensing requirements will
require the candidare to re-take the licensing examinarion.

]

3. Candidarss must make an examination reservation. Candidares should follow
the procedures as detailed in the Examinagon Reservation sectior: of this
handbook. Pursuant to 5. Ins 6.595 {51, Wis. Adm. Code, the candidare must
be at least eighteen (18} years of age to obuain a license. Applicants younger
than 18 will nat be allow=d ro complete the examination process

ould follow the

rearions section of the handbnok.

gerprint Reservation. Candidates 5!

4, Candidates must make a Fin
procedures as derailed in the Fingerprintig Res

5. Candidates can submit an electronic application after 3-7 business days of

reon.comwisconsin. Applica

passing the examination oa Sircon at wwwvsi

=
s o fzrer chan 30 calendar days after passing the

should be mad amination.

foonnsin Insoiannn



www.sircon.com/wisconsin
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6. A 810 fee is charged for each application submitted (s. 601.31 (1} (Lg),
Wis. Stat.). Candidares can submit one application for one or more lines
of authority. The fve for ali applications submicred is non-refundable and

T
e,

noa-transferab

7. Assemble and forward documentation needed for any “yes” answers w
the application questions listed on page 18 and 19 of this handboak. This
documentation should be forwarded ro the Oface of the Commissioner of
Insurance, ar the time the electronic application is complered. Candidates
can submit documentation through the NIPR Antachment Warchouse ar
www.nipr.com, send in a PDF format 1o ocialdocumenus@wisconsin.gav. or
mail to Agenr Licensing Department. PO Box 7872, Madison, W1 53707-
78§72. Documentation not submirred via the Nil'R Arachment Warehouse
should include a complered Resident License Cover Sheer For Required
Documentation form, found in the back of this handbook.

8 The Office of the Commissioner of Insurance {OCH will issue the license
upen receipt of 4 complere electronic application from the candidate and
verification that the candidaie has met all licensing requirements. Onee issued,
licenses arc available to print online via www.sircon.com/wisconsin or oci.
wi.gov. Wisconsin does not mail a hard copy of the licznse to the applicants.

9. Candidates must ger appointed with the insurance company in order to
rransact insurance business in Wisconsin.

PRELICENSING EDUCATION

Prelicensing education is required for all candidates applying for & license in the
major lines of life, accident & health, property, casualty, and personal lines I'&C.
Prelicensing education must be complered at a school approved by the Office of the

Cominissioner of Insurance.

Applicants complering approved self-study prelicensing courses must alse pass @
procrored examination and have the procrored afhdavit form submitted o the approved
school to receive eredit. This is in addition 1o the licensing examination required by the
state of Wisconsin and must be complered before tking the licensing examinarion.

‘The prelicensing school must electronically submit course completion data for each
applicant. Tt is required ro be banked within wen {10 days of course completion and/
or suceessful completion of the self-study examination(s). Prelicensing education
must be completed prior to taking the licensure examination, and is valid for one

vear from the date of completion.

"The course content provided by schools will include eight {8} hours of study of the
principles of insurance, general Wisconsin insurance Jaws and ethics. Onee these
eight hours are completed, they need not be repeated for cach line. Twelve (12)
hours regarding policies, terms and concepts and line specific insurance law must be

completed for each major line.
is of approve relicensin education schools is  available ¢

A list of ap d prel g eod hool labl 11
www.sircon com/wisconsin,

eminimum prelicensing educational requirement de notapaly to the following:
Th prel g cducational ceq tdenotapply to theioll g
he Variable Life/ Variable Annuity authority ora
pense insurance, Title insurance, Crop,

2. Any applicant applying for
limited lines Credit insur:
Surecy, or Travel insurance license,

108, E_cg:l.f

b. Any apglicant who has completed a 2-vear Wisconsin vocicional sichool degree

program in insurnee.

w2l inswance
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mailto:ocialdocuments@wisconsin.gov
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c. Any applicant who has completed a d-year college degree in business with an
insurance emphasis.
d. Any applicans, for the applicable line of authority, whe holds one of the
following professional designations:
Life
»  Cerrified Employec Benefir Specialist (CEBS)
s Charrered Financial Consultanc (ChEC)
»  Centified Insurance Counselor (CIC)
o (Certified Financial Planner (CF["
= (Chartered Life Underwriter (CLLU)
»  Fellow of the Life Management Instirure (FLMI)
*  Life Underwrirer Training Coundil Fellow (LUTCE)
Accident & Health
= Registered Health Underwriter (RHU)
+  Certfied Employee Benefic Specialist {(CEBS)
* Registered Emploves Benefits Counselor (REBC)
e Health Insurance Associate [(HIA)
Property, Casualty, or Personal Lines P&C:
»  Accredited Advisor in Insurance (AAL)
»  Associate in Risk Management (ARM)
o Certified Insurance Counselor (CIC)
o Chartered Property and Casualty Underwriter (CPCU)

Candidates for a non-limired lines license seeking an exception from the prelicensing
educational requirements must submit the appropriate exemption certificate and
official documentation. The exemprion form can be obrained at hetp://oci.wi.gov/
agentic/forms-apps.hem. Candidares can fax the form with other supporting
documentarion to OCI at (608) 267-9451, email the informarion in 2 PDF format
to ocialdocuments@wisconsin.gov, or mail to:
Agent Licensing Section/OCI, P.O. Box 7872, Madison, WI 33707-7872

Agent license authorities can be obtained for the following lines of insurance:
Major Lines

» Life

*  Accident and Health

*  Property

= Casualty

*  Dersonal Lings P8&C {this license limiss the sale of P&C insurance to

individuals and families for non-commercial purposes.

Limited Lines

o Credic

*  Tite

* ILegal Expense
Note: To sell Auto andior Homeowner's Insurance, an agent must obtain both
Property and Casualry authoricies.
Additional lines of authority not requiring prelicensing education or an examination
include the limited Enes of Crop, Surcry, Travel, and the major line of Variable i1/
Variable Aunuity. Information on how o obrain these qualifications is listed beivw
ar online ar aclwrgay,

P T e
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EXEMPTION FROM PRODUCT Hiv "f't",’ﬁ..:"?”.w PORTION
OF EXAMINATION AND/OR PRELICENSING EUUG&TEQ%
Resident Intermediary (Agent)

1. A resident agent whoss license has been expired more than 12 months must
complere prelicensing education for the previously held line of authority, take
the portion of the examination that covers state law. rules and regulations
{Part 2). submir fingerprints and apply online on Sircon at wwsirzon com
or NIPR at weww niprcom. At the rime of examination, the applicant must
inform the west center manager that the aeneral section of the examination
{Part 1) is being waived and oniy the stare section (Part 2) is being taker:.

A resident agent who wants to 2pply for a new Line of authoriny must
complete prelicensing education, rake both pares of the examination, submit
fingerprints and apply for the license online,

13

. A resident agent whose license has been canceled for less than 12 monchs can
apply for reinstatement for the same ling of authoriey without completing
prelicensing education or passing a writren examination. A resident agent
\\'[w is rsqmrt:d to complere continuing education must kave sa_:sfui all
previous continuing education requirements ro have his or her license
reinstated. The agent can apply online on Sircon at wwwesizeon com 6f
NIPR ar wawwe ninream. Any resident agent whaose licensc is revoked for
failing to pay delinquent taxes or child -mprmr\ can nb tain the Resident
Reinstatement Application at hrrp//aci 1k
and submit it to the state.

Nonresident intermediary (Agent)

1. A nonresident agent whose license has been expired more than 12 months
in their previous resident state or designated home state and wants ro apply
for a Wisconsin resident license must complere prelicensing educarion for
the previously held line of authoriry, take the portion of the examinarion thart
covers state law, rules and regulation (Part 2), submi fingerprints and apply
for the license online. At the time of examination, the applicant must inform
the test center manager that the general section of the examination (Pare 1} is
being waived and only the state section (Part 2) is being taken. The agent can
apply onlinc on Sircon 2t yvavsireon.com or NIPR at seneniproom.

2. A nonresident agent whose license has been expired less than 12 months in their
previous resident or designated home state can apply for a Wisconsin resident
insurance license withour complering preficensing education or passing a writren
examination. The agent can obtain the Resident Insurance Agent License
Application without Examination at hrp://ociwi goviagendicfarmeappe him
and submit it to the state,

3. A nonresident agent whose Wisconsin license has been canceled for less than
12 months can apply for reinstatement online on Strcon aLwmnw sizcon.com
or NIPR at sasmwnipreom.

AFPLYING ”"{?‘?. A LICENSE THAT BOES NOT REQUIRE
A LICENSING EXAMINATION

a Variable Life/Variable Annuity, Crop, St
ense anline at on Sircon at www.sircon. o

| insurance

win, See the

can "p'*lv for the fie
by For The License section of the hund ook fur addition information.
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RESERVATIONS

i

*TELECONMINICATION
FOR THE DEAF

EXAMINATION RESERVATIONS

Telephone Reservations

Candidates may call {800) 274-8979* to make an examinarion reservarion.
Candidates wishing ro make 2 welephone reservation should do as least nwenoy-four
{24} hours prior 1o the desired examination date,

Monday — Friday 7 am-10 pm
Saturday 7am-4 pm
Sunday S am-3 pm

Central Standard Time

Before calling, candidates should have the following information available:
»  Full Legal Name
«  Address
*  Social Seeurity Number
*  Daytime Telephone Number
*  Date of birth
*  ‘Fhe name of the examination(s)
* 'The preferred examinarion date and test center locarion
= A failing score report (if retaking an examination)

Candidates are responsible for knowing what examination he or she needs o wake.
A Pearson VUE representative will help candidate select a convenient examination
date and location, and will answer questions. The reservation will be made based on
the next available examination date.

ONLINE RESERVATIONS

Candidates may make 2 reservation online by visiting Pearson VUE ac
www,pearsonvue.com. Firse-rime users will be required to obtain a check-in code and
will be asked o provide their name, email address, phone number, and 2 personal
password. Candidates will receive a check-in code immediately upon submitting the
requested informarion.

Candidates will be prompred with step-by-step instructions on completing the
online Reservarion Request Form. Once the online request has been submired,
Pearson VUE will send - via email - a confirmation of the examination dare, time
and location. Pearson VUE will conract candidares whose examination choices are
not available. Candidares may also review, change or cancel an existing reservarion
after the Reservation Request Form has been submitted by following the instructions
provided.

Candidares wishing to make an online reservation should do so ar least four (4)
calendar days before the desired examination date.

FEDERAL BUREAU OF INVESTIGATION CRIMIVAL
HISTORY CHECI - INS 6.59 (4)(A)

Candidates for a new resident intermediary license are required o submit
p

fingerprints so that a Federal Bureau of Investigadon (FBI) criminal history check
can be conducted ag part of the upplication process. Fingerprinting is also required of

State of Wisconsin surance


www.pearsonvue.com

existing resident agents looking to add new lines of authority ro their existing license
that have not been fingerprinted in the last 180 days.

Fingerprints will be scanned ac the test center at the time of examination and sent o
the FBI electronically. The completed reports will be valid for a period of 180 days.
OCI will continue to require a separate elecrronic Wisconsin Crime Information
Bureau (CIB} check. The towal cost of $48.50 will be collected ar the rime the

fingerprint reservation is made.

FINGERPRINTING RESERVATIONS

sandidates must have a reservation for the licensing examination prior ro making a
Candidates must have a reservation for the | g tion | T king
reservation to be fingerprinted. After making an examination reservation, candidate
must contact L1-Solutions to make a fingerprinting reservation.

Candidates may call (866} 416-4896 (hours — Monday -  Friday,
8 AM = 3 PM Central Time} to make fingerpring reservation or by going online o
hirp:/fwww.llenroliment.com/srate/Zs1=wi.
Walk-in digital fingerprints are not available.
Before calling or going online, candidates need to be prepared 1o provide the following
information as required by the Federal Bureau of Invesugation (FBI):

¢ Full Legal Name

* Reason for Fingerprines (W71 Insurance License)

*  Candidate ID

¢ Full Current Address

*  Date of Birth

= Gender
*  Heighe
= Weight

»  Hair Color

»  Eye Color

e Ethnicigy

»  Place of Birth

¢ Citizenship

*  Social Security Number
Candidares are provided a Candidare ID at the time he or she makes an examinarion
resesvarion. An individual who cannor provide the Candidate 1D nurber will nor be
permitted ro make 2 fingerprinting reservation.
Afer providing the Candidare 1D, candidares will be presented availuble locariors,
days and times 10 choose from. Candidates will be required to pay $§48.50 for the
fingerprinting at the time the reservation is made. This fee is non-refundable and
non-transferable and must be paid by credit, debir card, or electronic check. No fees
will be accepred ar the fingerprint location.

Telephene or online fingerprint reservations must be made at least twenty-four (24)

hours prior te the desived date.

{4 st fee
S nstrance



http://www.llenrollment.com/state/ist=wi

ALLOWABLE EXAM COMBINATIONS

With the exception of the Personal Lines examination, candidares will be allowsd
to register for up o tWo examinations, Candidates wishing ro take morz than Two
examinations must schedule additional examinavuon sessions,

EXAN FEES

Examination fees for exams taken in a single sesclon are $73.00 for one examinarion,
or $150.00 for two examinations. The examination fec must be paid ar the time
of reservation by credit card, debit card, voucher, or electronic check. Fees will
not be accepted at the test center. Examination fees are non-refundable and pon-
wransferable excepr as detailed in the Chasnge/Cancel Policy.

Electronic Checks
Candidates choosing to pay the examination fee by electronic check must have a
personal checking account, and ar the time the reservation is made. must be prepared
to provide to Pearson VUE with the following information:

+  Bank name

«  Account number

e Routing number

s+ Social Security number. state 1D number or driver’s license number

« Name and address on the account
Using this informarion, Pearson VUE can request payment from the candidate’s bank
account just as if the candidare had submitted an acrual paper check,

Candidates paying by electronic check must register at least five (5) days before the
examination date in order for their check ro be processed.

Vouchers

Candidates may pre-pay examination fees and receive a voucher. The number listed
on the voucher will be accepied by Pearson VUE as payment for the examination fee,
Vouchers may be purchased for one or more cxamination fees: therefore, companies
may buy vouchers in bulk and distribure them o candidates as desired.

“Those who wish to purchase a voucher should send a2 Voucher Reguest Form (found in
the hack of this handbeok}, along with proper payment. Pearson VUE will process
voucher requeses within one (1) week of receipt. Vouchers are valid for one (1) year

from rhe issue dare.

CHANGE/CANCEL POLICY

To canced or change an examination reservation, candidawes should call
f800) 274-8979.

To cancel or change a fingerprint reservation. candidares should call (866) 416-4826.
Rescrvations must be changed or cancelled at least forry-cight (48) hours before the
scheduled date and 1ime.

Candidates who change or cancel a reservation with proper notice may transfer
the examination fee to & new reservation, or may request a refund. Candidares
who change or cancel the reservation without proper notice will Forfeit the

Star of Wisconsi: msursnce



examination fee(s), Refunds for credit or debit cards are immediate, while refunds
for electronic checks and vouchers wilf be processed 1n 2-3 weeks,

el
Candidates are liable for the full amount of the examination fee onee 2 reservation

hus been made, whether paid individually or by a third party.

ABSENCE /LATENESS POLICY
Candidares who are [are 1o or absent from an examination or fingerprint may be
excused for the following reasons:

e Iluess of the candidate or of the candidate’s immediate famiy member

*  Death in the immediate family

*  Disabling rraffic accident

*  Courr appearance or jury duty

«  Milicarv dury

* Weather emergency

Candidates who are absent from or late to an examination or fingerprint
appointment and have not changed or canceled the reservation according to the
Change/Cancel Policy will not be admitted to the examination or fingerprint
appointment and will forfeit the fees paid.

Wiritren verification and supporting documentation for excused absences must be
submitred as follows:
s+ For cxamination reservations, submit to Pearson VUE within fourteen
(14) days of the original examinadon dare,
+  For fingerprint reservations, submit to L-1Selutior: within fourteen (14)
days of the original appointment date.

WEATHER DELAYS AND CARCELLATIONS

If severe weather or a natural disaster malees the rest center inaccessibie or unsafe, the
examination may be delayad or canceled. Candidates may call (800) 2742615 for
details on canceltasions during severe weather,

SPECIAL EXAM REQUESTS & SERVICES

Pearson VUE complies with the provisions of the Americans with Disabiliries Act
42 U.S.C. 12101 er seq) and Tide VII of the Civil Righrs Act, as amended
(42 U.S.C. 2000¢ &5 seq.). in accommodating disabled candidater who need special

nrrangcmcz:r.s to take an examination.

Candidates who require special arrangements due to impaired scnsory, manual oz
speaking skills, or other disability. should fax the Special Accommiodations Reguest
Form (found in the back of this handbook) to Pearson VUE at (610) 617-9397.

The form must be accompanied by supporting documentation from 3 physician or
other qualified professional reflecring a diagnosis of the candidare’s condition and an
explanation of examination aids er madifications. Pearson VUE will pravide auiliary
may fundamentally alrer the examination or

aids amd services, except where such
sarnination will be scheduled upon reccips

resuits, or resttit in an undue burden.
of all required Information by Peapson VIE.

State of Wiscansin Innurancg




Candidates who have addidonal questions concerning ADA armangements
may contact the ADA Coordinator ar (800) 4660430, Howsver, the Special
Accommodasions Request Formn, along with the required supporting documentazion,

muast be subimitted to Pearson VUL befors any special arrangements can be finalized.,

Pearson VUE will determine che time and place of specially arranged examinations
and will confirm these arrangements directly with the candidare. Candidates who need
to reschedule or need 1o retest should notify Pearson VUE Special Accommodations

that spec;al AITangumenes were used fi!! f]'ll? P revious examination.

Due 1o the unigue nature of cach special request, Pearson VUE recommends thas
candidates requesr special services as early as possible. Pearson VUE will make 2
concerted effort ro provide reasonable accommodations as permicted by state licensing

agencies and individual Pearson VUE est cenrer capabiliries

ENGLISH AS A SECOND LANGUAGE (ESL)

Effective April 1, 2011, Spanish examinations are no longer administered.
Candidates for whom English is a sccond language (ESL) may request additional
time for the examination by sending Spreial Accommadiations Request Form (found in
the back of this Candidate Handbook) 1o Pearson VUE. Candidares MUST inciude
a fetter from eicher his’her English instrucior or sponsoring company {on official
lerterhead if from a2 company) stating that English is not the candidate’s primary
language.

Candidates should not atempt to make 2 reservation unil after they have been
notified by Pearson VUE via email that their request for additional time has been
approved. The length of the examination will be equal to 1-Y/, times the length of
the examination. For example, a 2 hour examination will be extended to 3 hours.
NOTE: NO OTHER accommodations will be granted for ESL, Lz, separate resting
room, reader, marker, et These accommodations are for individuals who qualify
under the American’s with Disability Act (ADA} only.

Candidates who have additional questions about ESL examinations shouid contact
the Special Examination: Coordinator at {800) 466-0450.

NON-SATURDAY EXAMS

Candidates who for religious reasons cannot take an examination offered only on
Saturdays may request 2 non-Saturday examination date, Such a request must be
put in writing on officiai stationery by the candidate’s religious advisor and faxed to
(610) 617-9397 or mailed o

Pearson VUE Special Accommaodarions
5715 W Old Shakopee Rd.
Bloomington, MN 53437
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Listening. Learning. Leading.

2012-13

GRE® PARAPRO ASSESSMENT
THE PRAXIS SERIES™
SCHOOL LEADERSHIP SERIES TOEFL®

BULLETIN
SUPPLEMENT

for Test Takers with Disabilities
or Health-Related Needs

This publication contains procedures and forms for requesting
testing accommodations for GRE®, PARAPRO ASSESSMENT,
THE PRAXIS SERIES™, SCHOOL LEADERSHIP SERIES
and TOEFL® tests. It should be used in conjunction with the
information and registration form(s) provided in the appropriate
2012-13 Information and Registration Bulletin.

Visit the ETS website at www.ets.org/disabiliiies
for the most up-to-date information.


www.ets.org/disabilities

TESTING ACCOMMODATIONS REQUEST FORM
Part | — Applicant Information

instructions: Complzis this page and sign the Applicarit’s Verification Statement on the next pags,

Today's Date: SRR SR S
Month  Day Year

Applicant's Name (please print — ieave one blank box betwesn nameas)

ML

Last ’ ‘ [ FirstJ ] ‘ ’ ’ r ‘ ’ [ ‘

AREBERENN

Mailing Address

JEREERERREEEEER [T 1] |

[1] | 1] ] HENEEN |
Gender Date of Birth ; Social Securitf Number

P ] (el 1] I =10 (L1
Day Phone Number Evening Phone Number
NNEER [ -] EEEERER

Ll

Fax Number

| ! =g

Email Address

IR EENY l_

| would prefer that ETS communicate with me via: D Email D Mail D Phone - D Fax
D ParaPro Assessment D The Praxis Series™
[ ] ToEFLiBT®

Test(s) | amr applying for: D GRE®

[ School Leadership Series || TOEFL® PBT
Nature of your disability (check all that apply):
D ADDIADHD D Physical disability (describe; must submit documentation)
[ ] Blind/Legally blind or low vision

D Deaf/Hard-of-hearing
D Learning disability

D Psychiatric condition (describe; must submit documentation}

D Other (e.g., traumatic brain injury, autism spectrum disorder or
health-related need: describe; must submit documentation)

Date of professional's most recent svaluation: /
Month Year

When was your disability first diagnosed”? /
Month Year

9 T —— Fodi ; ; , : . ; o — i
Other than testing accommedations, describe what strategies, devices or medications you ordinarily use to

Manage yeur condition:

(continuiod on net page}
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The College Board is a not-for-profit membership
association  whose mission is to connect students
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the association is composed of more than 5400
schools, colleges, universities, and other educational
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Introduction

This report is a review and summary of current
information  regarding testing accommodations
currently used in different states and districts for
English language learners (ELLs). The federal No
Child Left Behind (NCLB) Act of 2001 requires the
inclusion of ELLs in assessments used by the states
for accountability purposes. This represents a federal
education requirement that did not exist prior to
the enactment of NCLB. However, the policies for
identification and reclassification of ELLs, appropriate
testing accommodations, and testing requirements are
state-level decisions. In order to vahidly and fairly assess
the skills of ELL students, testing accommodations are
made available where necessary by the states. However,
there is no common set of standards across the states
as to what are appropriate accommodations permitted
for ELLs. Similarities and differences among states
regarding ELL testing accommodations are documented
in this review, Special attention is given to the ELL
accommodation policies for states with high school
exit examinations because these are the high-stakes
exams, which have the clearest relevance in designing
accommodation policies for ELLs in taking the SAT*.

Federal Guidelines

NCLB legislation has major implications for the

assessment of ELLs. English language learners, identified

as Limiled English Proficient (LEP} students in NCLB,

are defined as individuals:

+ aged 3 to 21 who are enrolled or preparing to earoll in
an elementary school or secondary school;

» who were not born in the United States or whose
native language is a language other than English;

« who come from an environment where a language
other than English has had a significant impact on
the individual’s level of English language proficiency;
and

« whose difficulties in speaking, reading, writing,
or understanding the English language may be
sufficient to deny the individual the ability to meet
the state’s proficiency level of achievement, the ability
to successfully achieve in the classroom where the
language of instruction is English, or the opportunity
to participate fully in society. (P.L, 107-110 9101(23))

Under NCLB, all students, including ELLs, must be
included in their state assessment system, and must be
included as soon as a student enrolls in school. ELLs are
one of the subgroups of students that have a mandated
95 percent participation rule for adequate yearly progress
{AYP} purposes. Up ta 2 percent of students who are
identified as ELLs do not bave to be included in any

proficiency category in state assessment scores for AYP.
Furthermore, students are permitted to be included in
this 2 percent group for up to twe years after a student is
no longer identified as an ELL.

NCLB requires that in the current 2007-08 school
year, states must administer reading/language arts and
mathematics assessments on an annual basis in grades
3-8 and once in grades 10-12. In addition, assessments
in science must be administered at least once in grades
3-5,6-9,and 10-12. These requirements mandate that all
students, including ELLs, must be assessed in a valid and
reliable manner. NCLB further requires that reasonable
accommodations be made available for assessments
administered to students with limited English proficiency,
including to the extent practicable, assessments in the
language and form most likely to yield accurate data
on what students know and can do in academic content
areas. States must identify the languages students speak
for which student academic standards and assessments
are not available and make every effor1 to develop such
assessments (Lazarin, 2006).

One caveat regarding the NCLB legislation is that
there is considerable room for interpretation by local
education agencies. States, districts, and local agencies
frequently interpret NCLB differently in terms of the
identification of ELLs, the inclusion of ELLs on large-
scale assessments, and the accommaodations permitted
for ELLs on assessments.

ELL Identification

Kindler (2002) reported on the findings of the Survey of
States: Limited English Proficient Students and Available
Educational Programs and Services (SEA Survey),
which was completed by state educational agencies
(SEAs) on their state, district, or Jocal agency's policy
on the identification of ELLs. The information obtained
pertained to the 2000-01 academic vear. Most states
reported using a combination of multiple methods and
tests to identify ELLs. All of the methods reported had a
high frequency of use by the states. The most frequently
decumented of the methods was a home language survey,
followed by parental information, teacher observations,
student records, teacher interviews, referrals, and student
grades. Other methods were also reported.

Among the language proficiency tests used for ELL
identification and classification, the most popular
were the Language Assessmenl Scales (LAS), the IDEA
Language Proficiency Tests (IP1), and the Woodcock-
Munoz Language Survey (Woodcock-Munoz). Of the
norm-referenced achievement tests, the most commonly
used were the Stanford Achievement Test {(SATY} and
lowa Test of Basic Skills (ITBS). Criterion-referenced lests



were used in 21 states, while 19 other states used other
types of assessments, including portfolios, cognitive
assessments, reading/writing evaluations, and various
locally developed tests (Kindler, 2002).

States varied in their ELL reclassification policies as
well. There were several methods that were more likely to
be used by the 48 SEAs who provided information about
students’ reclassification rates and practices. Nearly ali
used some type of formal assessment in the reclassification
process. The most common tests were the same ones used
to identify ELLs: LAS, IPT, and Woodcock-Munoz. The
SATO, the C'TB Terra Nova, and state achievement tests
were also used (Kindler, 2002).

It is the responsibility of the district to assess English
proficiency and identify students as being ELLs, if
necessary. This assessment must measure reading, writing,
listening, and speaking skills. Upon review of the FLL
identification policies for the 10 school districts with the
largest ELL populations (New York (NY), Los Angeles
(CA), Chicago (IL), Dade County (FL), Clark County
(NV}, Broward County (FL), Houston (TX), Hillsborough
County (FL), Philadelphia (PA), and Hawaii [Hawaii
is a single school district]), it was found that all of the
districts’ policies were consistent with their state’s policy.
All districts had plans for ELL identification available on
their district Web sites. ELL identification consisted of
examining a student’s home language and then formally
assessing the student’s English language proficiency.
Districts were less clear about the accommodations they
provide to ELLs. This is in part due to the fact that the
policies about ELLs are not as extensively documented
as the reports and policies provided for students with
disabilities. One way to ensure that ELLs received fair
and appropriate accommodations is to better describe
within the policies about ELLs, the assessments and the
accommeodations ELLs are permitted to use.

ELL Testing
Accommodations

When selecting  appropriate  accommodations  for
assessments, certain  issues should be considered.
Accommodations should not affect the construct being
assessed, nor should they differentially benefit those
students who are permitted Lo use the accommeodation.
English language learners do not have the same
accommodation assignment process as students with
disabilities, since ELLs do not have the equivalent of
Individualized Education Plans (IEPs). ELLs are =
particularly difficult group of students for whom to
make large-scale decisions, given the diversity of the
group. In some sense, it is easier (o select dppropriate

accommodations for students with disabilities. First,
more research has been conducted on the effectiveness
and validity of accommodations for specific disability
issues. Second, students with disabilities are mandated
to have an IEP, which identifies a student's specific
disabilities. The pracess of selecting an accommodation
in an attempl to allow students to demonstrate their skills
and abilities is much casier and more straightforward
with an ICP.

State policies on accommodations permitted for
ELLs vary widely from state to state. Rivera, Stansfield,
Scialdone, and Sharkey (2000) found that as of 1999,
there were 40 states that had ELL accommodations
policies, 37 of which were permitted accommaodations (as
cited in Abedi, Courtney, Mirocha, Leon, and Goldberg,
2005).{Accommodalmns are generally divided into four
categories: timing/scheduling, setting, presentation, and
response. However, these categories are suitable for the
breakdown of accommodations related to students with
disabilities but not for ELLs. States initially developed
accommodation policies for students with disabilities,
and accommodations for ELL students were of secondary
concern. In fact, most states still continue to use the
traditional accommedation categories developed for
students with disabilities with ELLs.

Rivera, Collum, Shafer Willner, and Sia (2006)
suggested a more appropriate category breakdown in
providing accommodations to ELLs: those with direct
linguistic support and those with indirect linguistic
supportl. Direct linguistic support accommodations are
those that will affect the test-taker’s ability to access the
test content by targeting the linguistic features. These
accommodations can therefore be delivered in English
or in the student’s native language. Indirect linguistic
support accommodations are those that help the test-taker
remove some of the linguistic load by targeting external
or nonlinguistic resources, such as the environment or
schedule of the test. These accommodations allow the
test-taker to access his or her English proficiency more
efficiently (Rivera et al,, 2006),

In the 2000-01 school year, of the 46 states that
specifically addressed accommodating ELL students
on state assessments, 28 listed ELL accommeodations
separately from other accommodations for students
who may be eligible to receive accommodations, such as
students with disabilities. Rivera et al. (2006) conducted
an extensive analysis of states’ assessment policies and
accommodations permitted in the 2000-01 school year.
They found a total of 75 different accommodations in
states’ policies that are permissible for ELLs. Of the 75
accommodations that are available to FLLs, only 44, or 59
percent of the accommodations, were found to be aligned
with the linguistic needs of ELLs (see Appendix A for the
complete list of accommodations). Abedi also referred
to the same 75 accommodations identified by Rivera et



al. (2006) as being used for ELLs. In his analysis of the
appropriateness of each accommodation for ELLs, he
found only 11 accommodations to be appropriate (Abedi,
2007).

Francis, Rivera, Lesaux, Kieffer, and Rivera (2006)
provided a partial list of accommodations that they
believed are responsive to the needs of ELLs. These
accommodations included extended time, breaks
offered between sessions, bilingual glossaries, bilingual
dictionaries, English glossaries, English dictionaries,
directions read in English, directions read in the student’s
native language, directions translated into native language,
simplified English, side-by-side bilingual version of the
test, test version in the native language, dictation of
answers or use of a scribe, and test-taker responses in
native language.

Lazarin (2006) reported that the most frequently
administered accommodations are extra time, small
group or individual administration, separate room
administration, directions read aloud or explained,
reading aloud of questions in English, use of dictionaries,
breaks during test, and oral directions provided in the
student’s native language. This information was collected
from the March 2005 Biennial Evaluation Report to
Congress on the Implementation of the State Formula
Grant Program, and the data are from the 2000 census.
Lazarin (2006) further explains that the most frequently
administered accommodations do not correspond with
the most efficient or valid accommodation for ELLs.
According to the author, one of the few, if not the
only, accommodation that has been demonstrated to
naryow the achievement gap between ELLs and non-
ELLs is the linguistic modification of test items. This
accommodation has to do with the process of using simpler
and more direct English to ask test questions. However,
only 10 states reported using this accommodation. One
possibility for the absence of this accommodation in
policies may be due to the nature of the accommodation,
If a state is considering the creation of an accessible test
for students including English language learners, one
likely outcome would be to ensure that test materials
are not linguistically complex. There would be no need
to then add an accommodation to modify the language
because it would already be appropriate for ELLs. With
the advent of NCLB and the focus on the inclusion of
ELLs in assessment, it is expected (hat as new lests are
developed, they will be more accessible from the start,
and fewer accommodations will be needed.

State Policies
on the Use of
Accommodations

The four criteria to facilitate the inclusion of ELLs in
accommadated assessments, as defined by Rivera et al,,
are language-related, academic-related, time-related, and
opinion-related (Rivera et al., 2006). Language-related
criteria include English language proficiency, students’
native language proficiency, language program placement,
and primary language of instruction. Academic-related
criteria include academic background in home language
and performance on other tests. Time-related criteria are
the time in U.S. or English-speaking schools or time in
the state’s schools. Last, opinion-related criteria include
parent or guardian opinion or permission and teacher
observation and recommendations.

The table shown in Appendix B iadicates which
states currently require a high school exit examination
and what the allowable accommodations are for ELLs
on these exams. They are organized by the traditional
accommodation categorics because that is how many
states report their accommodations. Listed are those
accommeodations that are most applicable toward ELLs.

Recommendations for
the Most Appropriate
ELL Accommodations

ETS recognizes the importance of questions concerning
the appropriateness of testing accommodations for ELLs.
While Karantonis (2007) was an ETS summer intern, she
conducted an extensive literature review examining the
best testing practices for ELLs, including a summary
of the research conducted on accommodations used
for ELLs, Upon reviewing the research on the validity
of accommodations for ELLs, there was not a single
accommaodation that was found to be “unequivocally
reasonable” (Karantonis, 2007, page 60). She advised
that further research must be conducted with ELLs 1o
ensure that identification pelicies, testing conditions, and
accommedations selected for use on high-stakes testing
are appropriate for ELLs (Karantonis, 2007).
Recommendations for the most appropriate
accommadations for ELLs have been suggested by
numerous researchers and ELL interest organizations.
Partly due to the lack of empirical apalysis, there is
currently not a consensus in the findings on the most

Led



appropriate accommodations 1o use with ELLs. The
research studies that have been conducted have vielded
inconsistent and sometimes contradictory findings.
Typically, policy recommendations attempt to guide
states in selecting accommodations that are shown to
be effective, reliable, valid, and feasible. These categories
were first suggested by Abedi, Lord, and Plummer (1997).
Further, accommodations should also be linguistically
appropriate. There are a number of accommedations
currently provided to ELLs that are not related to their
ability to demonstrate theiracademic skills (e.g., providing
a large print copy of the assessment will not impact nor
improve an ELL student’s performance). Some important
factors that impact the effectiveness of accommodations
are the grade level, subject, and purpose of the assessment,
and whether the accommodation has been used previously
during classroom instruction. Specifically, it is advisable
to only provide an assessment in a student’s native
language if a student has received classroom instruction
in his or her native language (Francis, Rivera, Lesaux,
Kieffer, and Rivera, 2006). Further, it is important to
consider the degree of English language proficiency
that the student has acquired. Abedi and Dietel (2004)
found that the linguistic modification of test items was
most helpful to students with lower levels of English
proficiency. However, providing accommodations, such
as linguistic modification or a dictionary for ELLs with
greater English proficiency, may affect the validity of the
students’ test scores, since the construct being assessed
may have been altered (Abedi and Dietel, 2004).

Other accommodations that have been found to
benefit ELLs include changing the testing conditions,
such as allowing extra time, providing dictionaries
and glossaries, as well as changing the test itself, such
as creating bilingual assessments, native language
adaptations, and allowing the student to respond in his
or her native language. Bundling of accommodations
can also be a good idea; however, the explicit reasons for
the bundling of accommodations should be explained.
For example, Abedi (2001) found that a glossary of key
terms was helpful only when it was provided together
with extra time. The accommodations of extra time
and reducing the language complexity were also stand-
alone accommodations that were found to be beneficial
to ELLs. Francis et al. (2006} found evidence 1o the
contrary regarding the effects of simplified English
as an accommodation for ELLs. Their findings of the
effectiveness varied depending upon grade level, content
area, and the nature of the assessment,

Francis et al. (2006) found in a meta-analysis they
performed that no accommedation was universally
beneficial for allowing ELLs to demonstrate their skills
and knowledge. The accommodation that proved to
be most helpful among those examined was providing
ELLs with English language dictionaries, specifically for

those students who used English language dictionaries
during instruction. However, extra time will be needed in
addition to make the dictionary accommedation helpful,
as pointed out by Abedi (2001).

Summary

Al present, states’ testing accommedation policies
are continuing te evolve. Most important, considerable
variation exists across states with respect to the number
and types of accommodations that are permitted for ELLs.
A survey of states’ policies found that the most commonly
used accommodations for ELLs were use of audio (oral)
directions either in English or in a students native
language; simplifying or repeating test directions; use of
bilingual dictionaries (without definitions); extra time
permitted; extended breaks during testing; and testing
ELL students in a different setting (either individually
or in a small group). Of these accommodations, only
oral directions and bilingual dictionaries can be used
to provide direct linguistic support to ELL examinees.
Unfortunately, the research literature currently provides
limited and mixed information regarding the effectiveness
of each of these accommodations,

For admissions tests such as the SAT, the possible
accommodations that could feasibly be provided to ELLs
may be limited. For now, allowing extra testing time for
ELL examinees would be a reasonable accommodation,
particularly since this accommodation is already available
to some examinees, such as students with disabilities.
A potentially more significant accommodation for the
SAT would be to use a bilingual dictionary for the
mathematical section only {or on subject tests that do
not involve a component of English language proficiency
or vocabulary knowledge). Looking ahead, developers
of college admissions tests may wish to consider the
use of linguistic modification principles for test items,
where appropriate. Research on the use of linguistic
modification, the effects of which could be experimentally
evaluated during the pretesting of items, would be
especially informative and may ultimately lead, in the
long term, to the most effective testing accommodation
available for ELLs.
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Appendix A: Accommodations Designated
for ELLs in States’ Policies, Classified by
Traditional Accommodation Categories

(Rivera et al., 2006)

Timing/scheduling

»  Test time increased”

+ Breaks provided during test sessions”
« Test schedule extended*

s Subtests flexibility scheduled”

¢ Test administered at time of day most beneficial to
test-taker®

Setting

» Test individually administered*

+ Test administered in small group”

+ Testadministered in location with minimal distraction*
» Test administered in familiar room*

+  Test-taker tested in separate location {or carrel)”

= Test administered in ESL/bilingual classroom”

+ Individual administration provided outside school
(home, hospital, institution, etc.)

»  Test-taker provided preferential seating*

e Increased or decreased opportunity for movement
provided

¢+ Teachers faced test-taker*

+  Special/appropriate lighting provided

»  Adaptive or special furniture provided

«  Adaptive pencils provided

« Adapted keyboards provided

+  Person familiar with lest-taker administers test”

» ESL/bilingual teacher administers test*

* Additional one-to-one support provided during
administration in general education classroom (e.g.,

instructional assistant, special test administrator, LEP
staff, etc.)”

Presentation
- Directions repeated in English*
+  Directions read aloud in English*

+ Audiotaped directions provided in English*

Key words or phrases in directions highlighted*
Directions simplified*

Audiotaped directions provided in native language®
Directions translated into native language”

Cures provided to help test-laker remain on task
Directions explained/clarified in English*
Directions explained/clarified in native language*
Both oral and written directions in English provided*
Written directions provided in native language*
Oral directions provided in native language®

Test items read aloud in English®

Test items read aloud in simplified or sheltered
English®

Audiotaped test items provided in English*
Audiotaped test items provided in native language”
Test items read aloud in native language®
Audiotaped test items provided in native language

Assistive listening devices, amplificalions, noise
buffers, appropriate acoustics provided

Key words and phrases in test highlighted*
Words on test clarified (e.g., words defined,
explained)”

Language reference materials (mono- or dual-
language dictionaries or glossaries provided )

Enlarged print, magnifying equipment, Braille
provided

Memory aids, fact charts, lists of formulas, or
research sheets provided

Templates, masks, or markers provided

Cues (e.g., arrow and stop signs) provided on answer
form

Acetate shield for page provided

Colored stickers or highlighters for visual cues
provided

Augmentative communication systems or strategies
provided {c.g., letter boards, picture communication

fCuntised on next pagel



systems, voice output systems, electronic devices)

» Simplified or sheltered English version of test
provided*

» Side-by-side bilingual version of test provided”

= Translated version of test directions andfor items
provided*

« Test interpreted for the deaf or hearing impaired or
use of sign language provided

» Electronic translator provided

Response

» Test-taker marks answers in test booklet
o Test administrator transfers test-taker's answers

= Test-taker's transferred responses checked for
accurate marking

» Copying assistance provided between drafts

+ Test-taker types or uses a machine to respond (e.g.,
typewriter, word processor, or computer)

»  Test-taker indicates answer by pointing or other
method

» Papers secured to work area with tape or magnets

+ Mounting systems, slant boards, or easels provided
to change position of paper, alter test- taker’s position

» Physical assistance provided
+ Enlarged answer sheets provided

« Alternative writing systems provided (including
portable writing devices, computers, and
voice-activated technology)

»  Test-taker verifies understanding of directions*

» Test-taker dictates or uses a scribe to respond in
English

« Test-taker responds on audiotape in English

« Test-taker responds in writing in native language™

» Test-taker responds orally in native language™

 Spelling assistance, spelling dictionaries, spelling and
grammar checker provided®

Other

«  Gut-of-level testing provided

« Speaal test preparation provided”

* These accommodations were identified by the authors
as being ELL-responsive accommodations found in
states’ policies,



Appendix B: Presentation Accommodations

and Modifications for ELLs for States with
High School Exit Exams*

E:;z.’:, é:;:!-:l s t‘.‘.'.”k A :‘.’f_‘: i icke: 1. aein m‘:’;ﬂ;’m Tr::::;:?an T::::::M P‘.;:f;;;n Orimrﬁan
Matk Rc;:::gi Other | Directions Matk Reading | Directions T‘;,L:‘m Directions D::’::::m Az

Alabama A [ A A
Alaska A A A £y
Arizona P A A A A
California & M A vV A A

iorida A A o A
Gearma A A
Idaho A M A A Moo M A A A A
Indiana A A v
Loulsiana A A A
Maryiand A A A A
Magsachusetts
Minnesota A A A A A
Mississippi A A A
Nevada ALL A A
New Jersey A
New Mexico A A 4 A A A
New York A Fit A A
North Carolina A
Nosth Dakota A A A A A
Ohie A A
Chlahoma A A
Pennsylvame & A A A
South Carclina A z‘;;;:‘,ﬁ) A A
Tennessae A A A
Texas A A A
Utah A A A A A
Wirginia A ;"::?‘:;BZ A A A A
Washington A A A

A = Accommodation; M = Modification (the accommodation is provided and affects the construct of what is being measured);

V = Variation (the accommodation is provided bul not documented s ap commaodation); ALL = Automalically provided o 2!}

examinees.




Appendix C: Response, Timing, and Scheduling
Accommodations and Modifications for ELLs for

States with High School Exit Exams*

English-
Oral Mark Native
Oral i Optimal
’_!ﬂpmf“ Responize in Scribe .M‘“.” L;.mgunge Glossary | Extra Time Breaks Mulkigte Tog Time af Day!
| n Native Evglisk in the Test | Dictionary Days Week
Languuage g Booklet {No
Definitions) -
Alabama A A A A
Alaska A & fi A A
Anzona ALL
Caillorma A A v M A A A A A
Flonda A A A A A A A
Georgia A A A A A
A (Except
Idaho Writing) A iy A A A A A
|
indiana A A v v !
Louisiana A A A A
Maryland A A A A A A A
Massachusetis | A
. A {Math A {Math
Minzesota only} oyl i
Mississipni A A A A A A A i A
Nevads | A (Except
i i Writing)
Hew Jarsey A i A
+
New Maxico A A A
. Ad{Written
New York 1e5ponse) A A A
Nerth Carolina A A A
Horth Dakota
Ohio A A
Ciklahoma A A A
Fennsylvama A
South Carolina A & A
: A4 {Excapt
Tennessee Englich)
Texag A A
Utah A i A A
Vitginia A FS A A A
. A (Rﬁgu];af
Washington dictonary/
= thesaurus) | )
A = Accommuodations M = Madification (the accommadation is provided wud affects the construct of what is being measured):
V= Variation Gibe scornmodation is provided but not documented as an 1 commodation): ALL = Astomatically pravided to 2l cvaminees.

i
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Appendix D: Setting and Other

Accommodations and Modifications for ELLs
for States with High School Exit Exams*

{ndividual Carrel or Study

Enclosure

Separate Room with Direct
Supervision

Smiall Group Serting

]

Preferential Seating

Administration by
Familiar Administratar,
an ESL or Native
Language Teacher

Alahama

&

Alaska

Anzona !

ALL

California

Flonda

Geargia

Idahc

iy

Indiana

W

Lomsiana

o

== e

Maryiand

Massachusetts

Minnesma

Wississipn:

A

MNevada

New Jeisey

New Mexico

Newr York

Narth Carolina

North Dakota

Thio

OCklahoma

A

Pennsylvania

South Carclina

A

Tennessee

Texas

I

Utah

T

Virginia

Washington

A=

Accommodation; M 5 Madificalion {the accommodation is provided and affects the
¥ = Variation (the accommuodation is provided but not documented as an a

construct of what is belng measuredy;

ccommadationk ALL = Astomatically provided to all examinces.

{Ooitined on next e



Appendix E: Sources for States’
Accommodations Policies’

State

Soutce

Alabama

Accommuodation information for ELLs and/or the state graduation exam were not found on the state’s Wab site.
The accommodations hsted above are from the most recen: document available:

Kober, N, Zabala, D., Chudowsky. N, Chudowsky, V.. Gayler, K., and McMurrer, J {2006} State Hig#r School Exit
Exams. A Challenging Year Cemter on Education Policy, OEP, August 2006. This Ieport 1s available onhne:
hitpdfwww cep-de.orghndex cim?useaction=Page viewPage& pageld=493&parent D =481
State Department of Education Web site: www.alede edu.

Alaska

i

From: Parucipation Guidelines for Alaska Studente in State Assesomaonts Alaska Departmant of Education arnc
Early Deveiopment. Alaska Department of Educauon and Barly Development. June 2005,
Bt iwananeed smte.ak_us;ft‘;sfassessmem#pamcipat::m“_'_'uicie!inas!f-’az!.ica;)a'.icu;Guicielines.funeZUOEFinal.pdf
Most recent document avaslable online and most comprenensive list of ELL accommodations in 5tate found eritne.

Arizona

Most recent information on the Intemes from "Testing Accommodations: Guidelnes for 2008-2007, January 2007
up/www ade az govistandards/aims/Ad ministering/ T esting Accommodations2006-07 pdf.

California

Most recent accommodauion list available online The list provides accommodations specifically for the CAHSEE
nttpfiwwew ode ca govita/tg/sa/decuments/matias pdf.

Flonda

From the most recent online document of FOAT accommodations: http/fwww. fidoe orfesel/pdiidescicat.pdf.
www.myfloridaeducation.com,

Georga

i

The accommedatiens listed are permitted for students with disabilities for the GHSCT. No accommodations for
ELLs were found. This online document with the list of accommodations is from 2008, The accommodations
are specificaily for the GHEGT The online document is the "Accommodations Manua! A Guide to Selecting.

Admimistenng, and Bvaluating the Use of Test Administration Accommodations far Students with Insabilities
ELLs are NOT mentioned 1 the document. &4 15 available online: http:/fpublic.doe k12 ga us’DMGetDocument,

aspx/Acconimedation%20Manual®%2011-06 pdf ?p=6CCS799FBC 1371 FE2D0Y48E 730 35IF5E237 DBG146 389 TCROBA
456R96E502E0A & Type=D

Idaho

The accommodations are statewide aliowable accommodations for ELL students who have an Educational
Learning Plan {ELP} on file. Specific accommodations for the 1ISAT are found i the ISAT testing manual, which
18 niot available online. These accommodations and guidelines are in: “Test Coordinator's Guide, Idaho Statewide
Testing Program, 2006.° This manual is availabie online:
http:ﬁ'www.homﬁofed.%claho.gwfsaafﬂor;umenm-"rrsSECOdenide_{Jtl-lG—{J'Lde.
www boardofed idaho govisaa/index asp.

indiana

The accommedations listed are allowable accommodations for ELL students au specified in a student's Indivicduat
Leaining Plans (ILP} The accommodations and policies are from the “Fall 2008 ISTEP+ Accommodations for LEP
Stucents Source: 2006-07 ISTEP+ Progran: Manual, Appendix " This manual 15 available online
hatp e doe. stateanusimmp/pdédep_istep_accomedatons.pdf
State Departmen: of Education Web site: wiww.doa.stateln us/istep/welcome. ntml,

Louisiana

The accommodations are from the most recent document available online They are accommodations specili-
cally wdentified for ELL students specifically for the GEE as stated in the “Section 1: The Lovisiana Educatiorial
Assessment Program LEAP 21/GEE 21 2002-2003 Annual Repert.” The report is available online:
hitp/wwnw louisianaschocls.net/idefuploads/ 1703 pdt.

Lousiana reports ELL accommodations separateiy from SWD accommodations. and specifically for the GEE.
State Department of Educaton Web site: www.iouisianaschools.net.

Maryland

The accommodanoens ars from the most 1ecent document avaiiable onhine. They are accommodations specifizally
identified for ELL students as stated in the “20086 2007 Marvland Accemmedations Manual for use in Instruction
and Asgsessment Cfficial as of 10/01/20086 " This manual is available online
sutpu/fwrwew.mdk] 2 orgishare/pdf/AccommodationsManual pdf.

State Department of Education Web site; www.mdk12.0rg.

Massachusetts

The information was retrieved from "The Massachusetts Comprehensive System: Requirements for the
Participation of Students with Limited English Proficiency in MCAS and MEPA Spring 2007 Update”
This information is available online:
hutpfwww. doe mass.edu/meas/participation/lep pdf.
There 1= an additional repert that identifies aliowable accommeodations for studonts with disabilities as stated
in his or her IR or 104 plan, However, nowhere in the document does it mention that ELL students may 1ecolve
the accommadations as well. Please tafer to: “The Massachusetta Comprehensive System: Reqguirements for the
Farticipation of Students with Disakilities in MCAS Spring 2007 Update.”
Statz Department of Education Web site: www doe mass edu/mess.

il


https://mass.edu/mess
http://www.doe.mass
www.mak12.org
http://www.mdk12
www.louisianaschools.net
http://www.louisianaschools.net/kde/uploads/1703.pdf
www.doe.state.in
http://www.doe
http://www.boardofed.idaho.gowsaa/documents/TestCoordGuide_04-10-07.pdf
http://public.doe.k12.ga.us/DMGetDocument
www.myflor
http://www.fidoe.orgese/pdf/descfcat.pdf
http://www.ede.ca
http:/www.ade.az
https://state.ak
https://w.alsde.edu
http://www.cap-dc.org/index.cim?fuseaction
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Slaw

Souice

Minnesota

Accommodations specifted are identiDed a9 ELL accommodations for Minnesota state onts i the report
“Procedures Manual ior the Minnesota Assessments 2006-2007 Published Fabruary 26. 2007 produced by the
Minnesota Department of Education, Assessment and Research Depariment. Dosument available oniine:
hetpifiaducation statemn us/mdeprod/groupsiAssessment/documents/ Manual/ 011664 pdf
Minnescia reports the ELL accommaodation separately from SWD accommedations.
State Depariment of Bducation Assessment and Testing Web site
wwnw aducation state mnus/mde/Accountabiiny, Programs/Assessment_and Testing/indax. html

Misstssippt

The accommodations hsted were found in the "Mississippi Guideines for English Language Learners: Policies,
Procedures, and Assessments (2005)" available online:
httpfiwww.mde k12.msusfacadlprograms/eli/ell_guidelines_2005.pd1,
Mississipp reports the ELL accommodation separately from SWI accommedations
State Depannment of Education Assessment and Testing Web size www.mde k12 ms.us/acad/esa/satp humil.

Navada

The accommodations listed are from the "LEP Accommadanons Fanm® for Lthe 2008-07 school year found on the
Nevadga Proficiency Examination Program (NPEP) Rescurces page of the Nevada Deparsment of Education Web
page svailable online
httpdwww doeov govistatetesung/npep.attachment/307343/ LEP_Accommodations_Form.doc
Mevada reporis the ELL accommodation separately from SWD accommodations
State Deparniment of Education Assessment and Testing Wab site www.dee.nv.gov/statetesting/hsprofexam himi

New Jersay

The accommodations listed are from the Testing Accommodanons Web page of the Assessment and Evaluation
section of the State of New Jersey Department of Educaton Web page available online:
hupfvowwnpgoviaducatisn/assessment/accommodations.

Accommodations for SWD are listed online separate from accommoedations for ELLs. It is unciear f and what
ather accommodations are permitted for ELLs. However, the longer Hst of accommodat:ons for SWD does not
mention ELLs are permitied 1o use as wall
State Department of Education Assessment and Testing Web snter wwnw.nj.govinided/assessment/hs,

Mew Mexico

The accommodations listed are trom the 2008-2007 New Memco Statewils Assessment Program (NMSAT]
Procedures Manual available online
Attp Awwns ped state nmous/diviacs assess/assess/dl/2005 2007 % 20N MSA P%20Poceduresh 20Manual _Finald pdi
New Meaxico reports the ELL accommodation separataly from SWD accommodations.

Mew York

The agcommodations were obtained from a Memerandum addiessad to the New York principals of public
and nonpublic schools from Steven Katz, Director of State Assessment, Office for Standards, Assessment and
Reporting, titled Administration of the January 2007 Regents Examinations and Regents Competency Tests
availabie online: This is the most rtecen: document listing ELL accommodations on the Regents available onhne
hup/www.emse.nysaed.goviosa/hisgen/dotbi7s-107 hm,
Mew York rteports the ELL accommedation separately from SWD accominedations.
State Department of Education Web site: www.emsc nysed goviosa.

Blorth Carolina

The accommodations histed are from the North Cazclina Test Coordinator's Handbook available online:
httpwww dpl state ncusfdocs/accountability' policyoperations/stcHand hook pdf
They are specifically fox ELLs for the Nortn Carolina High School Comprehensive Tast
State Departmen: of Education Web site. www.ncpublicschools.org

North Dakota

The accommodations are North Dakota State Assessment Test Cocrdinatar's Manual, Fali 2006 availabie oniine:
http/enerwdpi.state nd us/testing/assess/Append E.pdf.
North Daknta reporis ELL accommodaticns separately fromn SWD accommuodatons

Ohio Accommodation informanon for ELLs anpd/or the state graduation exem were not found on the state’s Web site
I'he accommodations Hsted are from the most ecent document available
Kober, N Zabala, D, Chudowsky. N. Chudowdsky V. Gayler, £, and MeMurrer, J (2006) State Migh School Exit
Examg A Challenging Year Center on Education Pohicy, CEP, August 2006 This rsport is available onling:
hitp fiweww.cop-de org/index cfm?fuseaction=Page viewPage&pageld=493& parent 1D« 481
State Department of Bducation Web sile www.ode.state oh.us/proficiencyfogt/defanit.asp,
Owlahoma Accommeodation informanion for ELLs and/or the state graduation exam were not found on the state's Web stie
The accommodations listed are fror the most recent document avatlable,
Kobez, ., Zabala, D Chudowsky, N., Chudowdsky, V., Gayler, K., and McMurrer, J. {2008} State High School Exit
FExams: A Challenging Year Center on Bducation Dalicy, CEP. August 2008. This report is available online:
wpfenaw cep-doorgiindex.cimMuseacnon - Page viewPage&pageld=453& paremiD =481
State Dapartment of Education Assessment and Testing Web sile: hutp#titled.sde.state. ok us/studentassessment.
Pannsvivana iations Guidelines available onling,

commodaiions above ate {rom the 2007 Agcom

Belpeiwwiw poie state pavsfa_and tAib/fa_and t/2007AccommodationsGuidelines pal

nrodations are spaciiied as Lhe most appropeiste for



http://www.pde
http://title3.ade.state.ok.us/studentassessment
http://www.cep-de.org/index.cim?fuseaction-Page.viewPage&pageld=493&parentID=431
www.ode.state
http://www.cop-de.org/index
https://state.ad
http://www.api
https://w.ncpublicschools.org
http://www.dpi
www.amac.nysed.gowoga
www.njgownided/ass
www.doe.m.gowstatetesting/bsprofexam
www.mde.k12
www.education.state
http://education.state.mn

State

Soumce

South Carolina

The accommodations listed are specified for ELLs from the "High Scheol Assessment Progiam Spring 2007 Test
Admunistraton Manual For School Test Coordinators and Test Administrators” available onkne
httpfwww.ed.sc.govagency/offices/assessment/programs/ keap/decuments/HS APSpring G7TAM.pds.

Tennasses

The accommodations hsted are specified for ELLs from the "2006.2007 English Language Learnar
Accommaodations and Exclusion” document available online:
http/tennessee. goveducation/assessment/dec/2007_ELL_ Accom.pdl
Accommadations awe listed separataly for different tests. ELL accommodations are reported separately
from SWD accommodatons

The accommodations are obtained online fram “Texas Assessmen: of Knowledge and Skills (TAKS! Coordinator
Manual, 2008"
htpdwwnatea state txus/student assessmentresources/quides/conrmanual/taks08. pdf.
The accommodations hstad were not specific to ELLs.
State Department of Education Assessment and Tasting Web site’ www tea state tx us/student assessment.

Utah

Accommodations above are from the "Utah Petformance Assessmont System tor Students 2007-2008 Assessment
Participation and Accommodations Policy” Availabie anline:
httpfwwwrschools.uiatugov/eval/doouments/Special_Needs_Accommodations_Policy.pdf
ELL accommodaticns are listed separately from SWD accommodations,

Virginia

The accommodations listed ae speaific to ELLs They wera tatnevad from the "Virginia Standards of Learning
Assessments, Lamuted English Proficient Students Guidelines for Participation in the Virginia Sate Assessment
Program” report avaliable online:

Bttp Awww pen k12vaus/VDOE/Assessment/LEPStudentsparncipationguidelines pdi.

Washington

informaticn is supposed 1o be abie to be obtained from the Gurdelines for Participation and T esting
Accommodations for Special Popularions 1n State Assessrent Programs At the following Web site
www k12 wa us/specialEd/Assessment apsx
State Department of Education Assessment and Testing Web site:
wwrw k12 wa us/assessment/waslioverview aspx.

* URLs wers found during the months of June thiough August of 2007 and may now link to sources that are no longer availabie or obsolete,


www.k12.wa.us/assessment/wasl/overview
www.k12.wa
http:/www.pen.k12.va.us/VDOE/Asse
http:/www.schools
http://tennessee
http:/www.ed.sc.gowagency/offices



www.collegeboard.com

ATTACHMENT G



ATS | Date Approval | Lic Type Reason for approval Accommodation
28209 [24-Mar-2005 PSY ENGLISH AS A SECOND LANGUAGE ET
28396 |17-Jun-2005 PSY ENGLISH AS A SECOND LANGUAGE ET
28853 (23-Feb-2005 PSY ENGLISH AS A SECOND LANGUAGE ET
41260 [10-Jul-2013 PSY ENGLISH AS A SECOND LANGUAGE ET
31361 [25-Jul-2011 PSY ENGLISH AS A SECOND LANGUAGE TILL 07/30/13 |ET
45403 [10-Jul-2012 PSY ENGLISH IS HIS SECOND LANGUAGE ET
27450 |03-Aug-2004 PSY ENGLISH IS SECOND LANGUAGE ET
28715 [27-Mar-2006 PSY ENGLISH SECOND LANGUAGE ET
31414 |05-Sep-2007 PSY ENTERED USA IN 2000 ET
32651 [01-Dec-2008 PSY ESL ET
28651 |20-Jan-2005 PSY ESL ET
25662 [02-Feb-2006 PSY ESL ET
32236 |11-Feb-2009 PSY ESL ET
33088 |02-Jun-2009 PSY ESL ET
33022 |05-Aug-2009 PSY ESL ET
30924 |08-Jan-2009 PSY ESL ET
29862 [03-Mar-2008 BSY ESL EL.
37616 |11-Jan-2010 PSY ESL ET
37507 |04-Mar-2010 PSY ESL ET
29386 |16-Aug-2010 PSY ESL ET
29165 |29-Jun-2011 PSY ESL ET
44598 [05-Jan-2012 PSY ESL ET
44359 |05-Jan-2012 PSY ESL EY
44665 [17-Jan-2012 PSY ESL ET
41260 [10-Jul-2013 PSY ESL ET
31881 |31-Oct-2006 PSY ESL - ENTERED USA MAY 97 EL
12815 [27-Aug-2009 PSY ESL TO NOV. 2015 ET
31204 [25-May-2006 PSY ESL (05/07/98 ARRIVED IN US) ElL
33365 |30-Apr-2009 PSY ESL (11/19/03) El
38083 |16-Feb-2012 PSY ESL (ENTERED USA IN 2004) ET
31389 [22-Jun-2006 PSY ESL (MAY 2001) EL
32420 |14-Apr-2009 PSY ESL 07/18/02 £l
35262 [13-Jun-2008 PSY ESL 09/24/2004 ET
40531 [09-Feb-2011 PSY ESL DELETE ON 11/26/11 ET
37534 [22-Apr-2009 PSY ESL ENTERED USA JULY, 2001 ET




27947 [19-Apr-2006 PSY ESL EXP. 05/07 ET
31294 124-Jul-2006 PSY ESL FIRST ENTERED USA 08/15/97 ET
35470 |12-Apr-2012 PSY ESL GOOD TILL 08/17/2016 ET
27550 |16-Jun-2008 PSY ESL UNTIL 09/03/ 2011 ET
25857 |30-Mar-2007 PSY ESL UNTIL 10/19/2011 ET
29880 |16-Nov-2005 PSY ESL/ ENTRY VISA 08/03/1998 ET
32638 [16-Aug-2010 PSY ESL/EXP 04/2/14 ET
31724 127-Nov-2007 PSY ESL: 10-YEARS EXPIRE IN APRIL 2010. ET
44597 [31-Jan-2012 PSY ESL-ENTERED ON 12/4/05 ET

Total

45
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